DOCUMENT RESUME 



ED 065 490 



24 



SP 005 817 



AUTHOR 

TITLE 



INSTITUTION 
SPONS AGENCY 

BUREAU NO 
PUB DATE 
GRANT 
NOTE 



Hafiz, M. Sharif 

Developing a Competency-Based Elementary Teacher 
Education Program at Norfolk State College Based on 
the Implications-Study of the Comprehensive 
Elementary Teacher Education Models. Final Report. 
Volume II. 

Norfolk State Coll., Va. 

National Center for Educational Research and 
Development (DHEW/OE) , Washington, D. C. 

BR-9-8042 

72 

OEG-O-9- 568042-43 19 (010) 

1 49p. 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



MF-$0 . 65 HC-$6.58 

Behavioral Objectives; ♦Instructional Materials; 
♦Instructional Programs; ♦Learning; Learning 
Processes; ♦Performance Based Teacher Education; 
♦Teacher Education 
Norfolk State College 



ABSTRACT 

This document presents instructional modules of the 
competency- based elementary teacher education program at Norfolk 
State College. A three-fold -riterion formed the basis of the 
instructional module: 1) knowledge of criteria, which are employed to 
assess only the first level of learning; 2) performance criteria, 
which are used to assess the student* s ability to use his knowledge; 
and 3) product criteria, which are brought to bear in judging a 
teacher trainee's ability. The instructional modules (IMs) are 
learning tasks based on a single- concept behaviorally stated 
objective. Each IM-Cluster contains tentative procedural elements: 
objectives, rationale, prerequisites, pre -assessment, learning tasks 
and activities, resources, and post-assessment. IM-Clusters presented 
include a) an introductory overview of reading, b) reading readiness, 
c) teaching comprehension, d) organizing for meeting individual 
differences in reading, and e) reading difficulties and their 
treatment. Evaluative and related material are included. (MJM) 
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Instructional Module 



ICJ/ 



on 

Competency Based Teacher Education 



I, Introduction; 

There is growing trend in teacher education toward developing and 
implementing competency based, field-:centered programs for preparing ' 
teachers, 3y competency-based programs we mean a teacher education 
curricula in which learnings expected of teacher trainees are stated 
In behaviorally defined objectives’ and Competencies, These competencies 
are defined as all of those learnings which include knowledges, under? 
standings, skills, attitudes and behaviors which would enable them to 
successfully guide children's learning, * 

■■Not. only are these competencies made explicit and public but also 
made plear are the learning tasks and activities as well as the resources, 
end Materials which teacher trainees may . utilize to attain these specified 1 
Competencies, In addition, the criteria, against which the attainment of 
these competencies , are to 'be ..judged are made explicit and. public as well. 

Thus, in G3T3, teacher trainees knpw in p.dyarice what the learning 
objectives are; they alsp knoy clearly how tp prepare themselves to meet 
these objectives. Therefore they are hold responsible 'for. .demonstrating 
that they have accomplished the desired learnings expected of them, 
though teacher educators are available for guiding students in accom- 
plishing the learning objectives. 

One of the consequences of the competency based approach is that, there 
is no more ambignity and vagueness of content which is so characteristic 
of the traditional courses, nor there is any need tp short ^uess instruc- 
tors on the methods of teaching or evaluation (tests, exams), Since the 
learning objectives are stated iri teaching competencies, and the criteria 
to assess the achievement of these competencies are explicitly described, 
it is easier for the teachers trainees as well as th? instructors tp de?' 
termine which competencies an individual leqrner already possesses 4nd 
does not need to go through all of the learning objectives. Therefore,, £ 
greater degree of ^ indiyidualizabion and self-pacing of learning becomes 
possible. This flexibility is afforded by the fact that achievement arid 
mastery are the real goal which is held constant, ; no matter how long a 
student may take to attain the. mastery pf e particular competency or a 
set of competencies, The time element becomes, then, only a matter of 
secondary ‘consideration, even though students are encouraged tp cpye.as 
fast as they are capable of doing so in view of .their potential pete, pf 
learnirT, Thi s is. quite contrary to the traditional approaches in which 
time element is held constant such as a period of a semester or so, arid 
the achievement varies from student to student in terms of their ability 
to perfprm within this period,' regardless of their jnsfetery' levbl, : 

In addition, heaviest emphasis is placed, in 03T3, on exit require- 
ments! a student may not graduate from a course component or the entire 
program until he lias attained the learning objectives, = Therefore, the - 
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entrance requirements for a course component or even the teacher education 
unlike the traditional program , become of less importance in the competency 
based approach to teacher education} this evidently opens the door of 
teacher education to inlividuals who light otherwise be excluded because of 
the rigid entrance requirements. It also ensures that teacher trainees ha-ve 
attained the needed competencies before they ’"$ay graduate from a course 
component or the program. 

Traditionally, teacher training curricula have been confined for the Most 
part to the assessment of learning at knowledge level, 3ince the successful, 
effective teaching requires mastery of competencies beyond the knowledge level 
learnings, competency based instructional programs end practices emphasize that 
the attainment of competencies be assessed against a three-fold criteria such 
as follows: 

1, knowledge criteria which are employed to assess only the first level 
of learnings to gauge a student’s cognitive understandings; 

2. -performance criteria which are used to assess a student's ability to 

use his knowledge in being able to demonstrate the performance of specific 
teaching skills and behaviors; and 

3. Product criteria which are brought to bear in judging a teacher trainee's 
ability to bring about learnings on the part of pupils he may teach. 

In the competency based approaches to teacher training, therefore, heaviest 
emphasis is placed upon the second arid "third levels of the performanced criteria 
mentioned above. 

II, - The Instructional ifodule : . 1 V. J ' v ' 

■ • This instructional module (a guidence package of materials for self-directed 
learning) is designed to introduce .elementary teacher trainees at Norfolk State 
tioxifegti to' the concept of competency-based teacher education, Since this College ' s 
staffs has undertaken to trancfora the current programs and practices into the 
ones which are characteristic of competency based approaches to teacher education 
it is necessary that teacher trainees become thoroughly 1 familiar with the con- 
cepts and the mechanics of ite operation. This instructional nodule is therefore 
intended to serve as a guidance tool by the use" of which teacher trainees. will 
gain the desired understanding which is necessary for their 'successful function- 
ing in the new .program, - *' . : •: ... y. \ 

III, Objective : 

At • the .completion of this instruct ional module (IM), learners should be able 
to demonstrate, an understanding of the ' concepts of competency based teacher edu- 
cation ; by status 'at least three of its salient features which distinguish this 
approach from. the . traditional practices; they will also state in small groups of 
peers three ways in which according to their • perception competency based teacher 
education may or may riot be more beneficial to them as teacher trainees in the 
program, 

IV, Pre-requisite : ■ 



V 



V, Pre-Assessment 

Same as Post-Assessment 

• ' ’ . i . 

VI, Learning Tasks : In order to achieve the Learning objective stated above 

for this Ii!, Learners are advised to pursue any or all of the following 

Learning tasks as necessary j 

1, Read the references listed below 

2, Attend class seminar and small group discussion sessions 

3, View slide tape-presentation on competency based Teacher Education 
(available in Learning Center) 

• k. Read supportive materials on the organizational structure and operational 
procedures suggested for the proposed new Norfolk Elementary Teacher 
Education Program (NSTiS?) Model ; find answers to questions that you may 
have concerning the role of students as well as instructors in the com- 
pentency based approach to teacher education. 

5. Complete ItVs given in the first cluster of a particular course com- 
ponent you have enrolled in, Based on this experience and improvements 
which you would like to suggest in the objectives for this IM-Cluster, 
and any other elements of the ll'l's included in the cluster,. 

6, Select a learning objective within a content area in the elementary 
curriculum, utilizing the competency based approach to teaching, con- 
struct an instructional module or a series of Hodules on related ob- 
jectives and teach lesson (s) utilizing these materials in a simulated 
or micro-teaching situation. 

VII, Resources t Books : 

-i^asla and others: Competency Based Teacher Education 

- 3ric/Aacte: A Reader’s Guid e to the Comprehensive Models 

for Preparing Elementary Teachers 

- Ueber and others: Slide-tape Presentation on competency- 

' ; based Teacher Education 

-Hafiz: A Student's Guide to Com plet ing Instructional Mudules 
in the Competen c y Based* Elementary Teacher Education 
P rogram at Norfolk State College . 

-other self-selections by students of periodical literature from 

the library. • v ; : 

VIII, Post-Assessment : • • ' '• : " ' 

-• 1, • Self-evaluation by student and verified by instructor of successful 
completion of the performance tasks listed in the IM« 

IX, Remediation : '• 

Those students who fail to successfully meet the objective of the IH, will 
analyze in conference with the instructor their deficiencies, and plan remedial 
learning tasks and/or recycle themselves through the learning tasks listed in 
./VI above, • • 
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A Students Guide To Completing 

Instructional Modules In The Competency Baaed Elementary Teacher 
Education Program . 1 



Introduction 



I • Compet enc y-Based Program : 

* ^forTolk State College is engaged in a long - term develop- 
mental effort focused on building and operating a competency-based 
elementary teacher education program. Briefly defined, a compe- 
tency-based program is one in which (a) the total program is designed 
as a system, complete with its subsystems and components; (b) 
learnings in each component are stated in terms of behavioral ob- 
jectives and teacher competencies; (c) the learning tasks and ac- 
tivities, as well as materials &nt)* resources necessary ’to achieve 
the^objectives and teacher competences are specified; and (d) 
the techniques and instruments of assessment to be used to de- 
termine if reuse learning objectives have boon net are also described. 

II. The Rational e i . . 

The rationale behind the competency-based program is 
that it provides : 

1. Clarity and specificity of the learnings expected of 
teacher trainees. If there are learning objectives 
which every participant must master, these are made 
clear. If there are certain learnings which are op- 
tional, these are also made explicit, and so are the 
learning experiences and measures of evaluation. 

2. Increased emphasis on mastery as a criterion for achieve- 
ment rather than the time element during which one must 
master the learning competencies, 

3. Greater flexibility in terms of time and modes of learning 
suitable for each individuals style and rate of progress, 
thus affording individualization and self-pacing in meeting 
learning objectives. 

4. Increased self-directed learning because of the details 
and specificity with which the learning objectives are 
spelled out. 

5» Continued evaluation, revision and improvement of the 
program and program elements in terms of relevancy to 
student needs. 

III. Organization of the Norfolk State College Program s 

The proposed program to be known as Norfolk Elemen- 
tary Teacher Education Program (NETEP) Model is organized into 
two phases: (1) general education (pre-professional phase) 

which is roughly equivalent to the first two years of a learner's 
college education, and (2) professional education which covers 
nearly the third and fourth college years. These phases are divided 



into components which are; roughly’ oqual to ' cehrsos .in tiio conventional sense. 
The content in those ccnpononts is based on specifically stated objectives 
and competencies which include (bohaviors, understanding and knowledges, 
skills, and attitudos ) which considered to be necessary part of the 
preparatory program for prospective olemontary teachers. 

To facilitate the teaching-learning procossos, the learning tasks are . 
organized in Instructional nodules (IMs) which arc.basod on a single-concept- 
bo ha vio rally stated objective. The term XL-I is therefore applied to instruc- 
tional module which is an instrument of organizing and facilitating the 
achiovoment of learning objectives, doveral of these Ills in a given compo- 
nent, which aro based on related objectives, are grouped into Id- Clusters to 
provide opportunities for integ&siod* and more meaningful learning of a serios 
of rolated objectives; therefore In- Cluster may bo regarded as equivalent 
of a unit of learning within a traditional course structure. 

In view of the local needs and available resources, the initial effort 
on building instructional modules is limited to the socond phase (professional) 
of the proposed program, .hen this phase becomo fully operational as a compe- 
tency-based program, the scope of such developmental efforts will be broadened 
to include the prsprofessional, goneral education phase as well; 
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Modular Curriculum Organization Of The Competency- Based 

for 

Norfolk Elementary Teacher Education Program (NETS?) Model 
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Symbols > IM: Instructional Module Based On A Single Objective 
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IM- Cluster i Represents a cluster of several related IMs based on related 
objectives 



Component : A large body of knowledge subdivided into several major 

clusters (units) which is roughly equivalent of a traditional 
course. 
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Each TM in a given III- Cluster contains some of the . following olomcntsi 

(1) objective (s); 

(2) rational© (for the learning task); 

(3) prerequisites (for undertaking tho 334); 

(4) pre-ass ossmont (Measures and procedures for determining if tho 
lcarnor already possessos the desired loaming); 

(5) learning tasks and activities (which way servo as mediating 
conditions to bring about tho dosirod learning); 

(6) resources (materials, books, articles, workbook, A-V materials 
otc e ); and 

(?) post-assessment (instruments and techniques to determine whethor 

tho dosired competency lias been developed and the learning objective 
aebisvedo 

Tho stops listed above are suggested only as tentative procedural cloments 
are to bo used as facilitating factors rather th a n an absolute hierarchy 
of procedures# 

It must bo pointed out, however, that a competency-based, modular 
curriculum organization does not necessarily moan that the program is good 
or better than tho traditional courses # It does mean, though, that it is 
easier to toll as to what is to be learned and how# 

III, Directions for Completing the Instructional Models i 

Tb achieve the mastery of the competencies listed in an lit or Li- Cluster, 
the trainees are advised to pursue the procedures outlined below » 

(1) Study tho IM f s carefully and ask the instructor for answers and 
explanations concerning any questions which you may have. 

(2) Bo certain that you havo satisfied tho pro-requisites for each 
IHj this step is intendod to help you complete the Iii rather 
easily and more successfully, 

(3) Take the pro-test (preassessment) as specified by as Icing the 
instructor; this would assist you in two waysi to determine 
if you already possess tho desired competency, and to serve as 
a diagnostic measure to determine which elements of the desired 
competency you have already mastered and on which ones you need 
to work some more, 

(4) If the In' objective and/or other elements such as instructional 
activities do not correspond mth your particular need(s), you 
may want to negotiate with the instructor .the .learning ^objective 
with a view to construct a U cus tom-made “ In for yourself. In such 
case, you must seek the approval of the instructor in char go of a 

‘ particular course component or -cluster as the caso may be# 
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(5) Once you have satisfied yourself that you have mastered tho 
specified competencies which are a part of an Bi-cluster, and 
have completed all of tho necessary performance tasks listed 
in each III, you may approach the instructor for post-assess- 
ment test for tho entire cluster, Tho measures of evaluation 

for most lil-clus ters may consist of an overall papor-poncil •• * . : 
tost on kncwledge-uased learning, and/or the evidence of 
satisfactory completion tho performance tasks listed as 
parts of each Iil in tho cluster, 

a student’s work in Bi- cluster must moot minimum performance 
requirements which is not loss than £ (average) quality; 
work of above-average to superior quality will l>o graded as 
£ or A to conform with the traditional gr-.ding arid credit 
recording systom at this college. Ho grade below a C is 
given, as a student must meet minimum performance criteria 
for the entire duscor you may receive an incomplooo (1) and take 
additional time beyond tho semester# or withdraw from this course 
component with a grade of J, The final gr*de for tho entire course 
component will be composite of tho grades rocoived for each of tho 
grades received for each of tho IM-clusters (units) which may be s 
included in the component; 

(6) You are encouraged to consult additional resources other than those 

specified in each module j resourcos lis ted in each Ilf are those 
which are available at the Colic go campus: Library, Instructional 

Resource Center (Room 108- N. Ed, Building), College A-V Center, 

T-V Studios, Audio Labs,, and Reading and other Labs, You are 
encouraged to go beyond those facilities. This is yet another way 
of your showing tho enthusiasm, iriiativo, resourcofullnoss and 
problem solving abilities which are essential attributes of a 
successful te.-.chor, 

(?) To further personalize the learning tasks and levels of mastery, 
an instrument of Quest module (Qii) is provided. Briefly stated, 
a Qff is ossentially a blank learning modulo, to bo designed by 
teacher trainees as a plan for special interest to them, Tho 
QM can allow greater create. vo exploration, in-depth study self- 
directed learning and/or enrichment for one’s professional de- 
velopment in a special interest area or loading a trainee to a 
higher level of mastery in given learning task(s). The Q,il, . 
plan is designed to increase the applic .tion of the individuali- 
zation and personalization feature of the program, as well as to 
permit students to reach higher levels of achievement of mastery 
of competencies, 

Q,ii, ’s thus developed may refloct the Bi framework (e,g, stating 
competencies, learning activities, materials, ovalu tion measures, 
etc, ) whereas a student will build the particular j.il, , college 
instructors (interdisciplinary teams) will be available to assist 
where necessary, and tail decide and verify the terminal performance 
or post-test achievement level for the Q.ii. 

(8) The proposed prototype la- Cluster represent only the first attempt on 
a long-term developmental prejoct, and are therefore only one kind 
of lid as envisioned b v - this college’s staff. It is designed to re- 
veal tho kinds of program objectives learning experience that might 
be included in a 111, You don’t have to follow this format or the 
content of Ill’s literally. You may negotiate with the instructor 



alternate plans you way wish to follow. 

Ideally'-, each lil should form the basis of each learning task and a 
teacher trainee s'hould be pre-and-post-assossed for each Hi as ho 
wovcs a Ion 2 through a component of instruction, i5ut tho realities of 
putting this ideal learning arrangement into practice ar» such that sin- 
ce liege such as this ono does not have tho staff fc» handle the logisti 
of scheduling and record keeping. To overcome this, the Ill’s havo 
*»"*“ its-ij-c Xu 'Clusters to c^t .a., .;*i on clerical work that is so 

generated by this typo of modular instructional approach, 

Ii and when y< .'U havo completed all the lii 5 s in a Urdus ter, check 
with the instructor for post evaluation procedures and measures • if 
any, for tho overall cluster* 

(a) Giv;n bolow is a graphic illustration of a sequence of stops / 
events which you may want to pursue to master the learning 
objectives* ' . 







*1 G 





f 



I 

I 

I 

I 

I 

I 

I 

1 




A 



u 

0 

•p 

A 






4i V) Q 

c h a 

o HO 
*2 ? 

+> S 

CO o 



I 

o 



O 

ERIC 



la 






m s m j sssaya a s^^ 



RDG (001.00 (NSC) 

NORFOLK STATE COLLEGE, NORFOLK, VIRGINIA 23504- 
DEPARTMENT OF ELEMENTARY EDUCATION 



Component » Reading Instruction in the 
Elementary School 

IM-Cluster: An Introductory Overview 
of Reading 

Developer* M. Sharif Hafiz, Professor 
of Education, Telephone 
? 03 - 627-4371 



This document is only a first draft of instructional materials to* 
be tested and improved as a part of the long-term program develop- 
ment project which this College's Staff has undertaken. Suggestions 
for . improvement are cordially invited from all sources* teacher 
trainees, experienced teachers, college faculties, school personnel 
and others concerned and interested in improving teacher education 
programs and practices. These materials are designed to be used by 
undergraduate teacher trainees who are preparing to teach in the 
inner-city schools with disadvantaged children. , 



Spring, 1972 



■'k. 



RDG - 001.00 (NSC) 

An Introductory Overview of Reading 



Rationale and major objectives: 

The intent of this^ instructional module cluster (UM-Cluster) 
is to familiarize you as a teacher trainees with (a) the nature of 
the reading process and pervasive nature of reading in. today’s liying, 
(b) the general overview of the major. topics 6f study in reading in- 
struction. Also included in this cluster are these learnings which 
are considered to be vital for you as a teacher trainee to acquire. 
These learnings would in turn facilitate the acquisition of conceptual 
understandings and performance competencies which are listed in the 
clusters that are to follow in this component on Reading Instruction. 

RDG - 001.00 (NSC) 



Pre-requisite : 

None. However, it is recommended that you as a teacher trainee 
are unfamiliar with the competency-based approaches 'that-*utili^euin- 
structional modules and performance criteria, then as a first-step 
you should complete " Instructional Module on Competency Based Teacher 
Education" which is available from the Department of Elementary Edu- 
cation. 

Pre -Assessment : 



Same as post-assessment which includes a paper-pencil test (ask 
instructor) and completion of performance tasks as evidence to the 
fact that the objectives for this cluster have been met. 

RDG - 001.00 (NSC) 



Specific Objectives: 

This cluster is designed to enable teacher trainees to attain 
certain teacher competencies (knowledges, understandings, skills, 
attitudes and behaviors) which are reflected in the following learning 
objectives: 

At the completion of this module cluster, it is expected that 
teacher trainees should be able to: 

001.01 Demonstrate an understanding, in writing and/or orally, of 
the nature of the reading process specifically stating with 
examples the sensory perceptual and cognitive skills that are 
involved in the act of reading and decoding process. 
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001.02 Describe, in writing or orally in small groups of peers, 

the major sharacteristics of pre-school (age 5-6) children — 
characteristics which have direct bearing on the reading 
programs and process. 

001.03 Develop a list of specific sources and instruments of 
disseminating information on matters pertaining to readhg 
instruction? sources which might assist trainees in locating 
necessary information, for accomplishing the entire reading 
instruction components 

001.0** Identify by selicting from the Reading Lab or Instructional 

Resources Center (IRC) these kits of reading materials (work- 
books, basal readers, machines and other mechanical devices 
which are used in teaching reading Skills in the elementary 
school) and will demonstrate - thd uSe of these materials and/ 
or equipment for teaching specific reading skills, (A list 
of such equipment and materials is provided). 

The detailed 'instructional module, plans on eadh of the above 
mentioned objectives follow in the subsequent pages. 
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001.01 

I. Objective : You as a^teacher trainee should be able to demon- 

strate an understanding, in writing and/or orally, 
of the nature of reading process, explaining the 
sensory, perceptual and cognitive skills that are 
involved in the act of reading, as well as of the 
pervasive nature of reading in today's living. 

II. Pre-requisite i Completion of Education 184 Applied Liguistics 

. Component.* 

III. Pre-Assessment : Same as post assessments 

Learning Read your text, on reading instruction and/or other 
Task t books on teaching reading, in order to develop a 

definition of the teaching-learning process in read 
ing, also answer the following questions about the 
pervasive nature of reading in today's living. 

1. List five reasdns why reading is crucial both ih 
the modern schdol and current Society. 

2. List your daily routines which you can and which 
you cannot do without being able to read. 

3. How’ is the ability to read, involved in meeting the 
espectations of society, such as being informed, 
paying taxes, etc. 

4. State from the perspective of a sixth grader how 
the ability to read is important to him in 

social studies 
mathematics and science 

the language arts 

other various types of learnings 

B. Decipher an encoded, message in foreign language 
(charts prepared in a foreign language) to gain 
the necessary sensitivity and. awareness as to the 
nature of sensory, perceptual and. cognitive pro- 
cesses involved in the act of reading. This mes- 
sage has been also recorded on video tape in a 
foreign language by the Instructor to demonstrate 
as to how abstract and difficult is the task of 
decoding the printed symbols back into speech as 
in the case of reading for a Jjeginning reader. 
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C. Attend a class seminar and small group dis- 
cussion sessions in order to develop further 
insight into the nature of the processes in- 
vdlved in the complex act of reading? 

IV. Resources: Books: 

-Harris: How to Increase Reading Ability , pp. 1-16 

-Heilman: Principles and Practices of Teaching 
Reading . pp7 1-25 

-Durrell : Improving Reading Instruction . pp.l-l6 
Other of trainee's choice 

Articles: 

-Stauffer: “ Reading as. a Cognitive Process ” 
Elementary English. April, 196? 

V. Post-Assessment : Check to sde if you haVe performed the iearning 

tasks successfully. Determine through self- 
evaluation whether you have successfully met 
the learning objective. If so, discuss it with 
instructor for verification. 
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001.02 

. Objective : You, as a teacher trainee, should be able to des- 

cribe in writing, or orally in a small group of 
peers, the characteristics of pre-school (age 5-6) 
children--characteristics which seem to have bearing 
on the reading programs and processess planned for 
these children. 

Pre-requisite : Completion of component on Human Growth and Develop- 

ment. 

Pre-Assessment t Same as post-assessment listed below 

Learning You are advised to complete some of the following 

Task : tasks as necessary to achieve the objective: 

A, Study the relevant portions of books on human 
growth and development, 

B, Observe children of the target age-groups in 
both insode and/or outside school situations, 

C, View the films listed below. 

Resources : A. Library research: Specify books and. other 

materials (and pages thereof) that you consult, 

B, Film: Children’s Emotions 

Children Learning by Experiences 

Post- Assessment : Evidence as to the attainment of objective as de- 

termined. by student self evaluation and instruc- 
toroverifi cation. 

Remediation: If necessary, remediation program will be planned 

individually with those who may be in need of. 
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001 ;C3 

Objective : As a teacher trainee you should be able to develop a 
list of specific sources and instruments of dissemi- 
nating professional information on matters pertaining 
to reading instruction i sources which might aid you as 
a learner in locating necessary information for com- 
pleting this entire component on Reading Instruction. 

Pre-requisites : Enrollment in the Reading Instruction Component. 

Learning Complete the following tasks intended to facilitate 

Task* the attainment of this IM objective* 

A. Make a list of five professional association/ 
organizations at the local and national level 
which devote their efforts entirely or part- 
ially to matters pertaining to reading. 

B. List five journals which are devoted entirely 
to reading, and/or language and language learn- 
ing? write the title of magazine, the publishing 
address, annual subscription. 

C. List five journals v/hich frequently carry in- 
formational materials on reading? select title 
of one article on reading from each of the five 
magazines you select. 

D. List full bibliographic references, (author, 
title, publisher, date of Publication, total 
pages) on ten most promising publications on 
Reading v/hich you think might assist you in 
your work in this course component. 

E. Subscribe to at least one Association/Journal »* 
devoted to reading, (optional) 

Resources * - Library research 

Post- Assesment* Satisfactory completion of the tasks listed above. 
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WORK SHEET 



Learner’s Name 



A. Professional Associations: 

1 . 



2 • 



j 



ft!. 



5. 



B, Journals/Magazines 



1. 

2. 



3 . 

ft. 



C. 



5 . 

1. 



Article title 



magazine 



2 . 



3 . 

ft. 



5. 



o 

ERIC 



21 



* 






■ : s 



001.04 



J 



- 2 - 

RDG 001.04 (NSC) 



//> 



Objective : As a teacher trainee you should learn to become 

familiar with three kits of materials; equipment, 
machines or devices which are used in teaching 
reading skills in the elementary school; to do so 
you should be able to demonstrate the use of these 
materials and equipment in a small group of peers. 



Pre-requisite; Successful completion of RDG - 001. 03 . 

Pre-Assessment; Same as post- assessment 

Learning: The following learning tasks are suggested as a 
Task t means to facilitate the attainement of this IM 

objective; 

A. Visit the IRC and Reading Labs at the College or 
local elementary schools in your community; de- 
velop awareness of an familiarity with the types 
of reading materials and equipment available and 
their potential use by a reading teacher. 

B. Select three items, and study their use, poten- 
tial value for use in reading instruction in the 
elementary grades. 

C. Determine the level and instructional purpose 
for which your selected items may be used. 

D. Demonstrate in small groups of peers or in a 
micro-teaching session with children the opera- 
tional use of these selected items. 

E. Develop your own alternative plans, if desired, 
for achieving the IM Objective, and seek instruc- 
tor '.s approval. 

Resources: Also check the List of materials available in IRC. 

College Reading Lab, or Public Schools on your own. 

Post- Assessment : Successful completion of IM tasks as determined 

by student self-evaluation and teacher varificatiors 

Remediation : As necessary based on individual trainee's needs. 
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WORK SHEET 



Learner’s Name 



t 



y 



A, Sets/Kits of material^ (work books, filmstrips, tapes, trans- 
parencies, equipment)! 



1. 



^ 



Title 



An 



Purposes for which can be used 



2 . 



\ 
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Component: Reading Instruction in the Elementary 

School (RDG) 

IM-Cluster XI: Reading Readiness 



Major Objective and Rationale: 

As reading instruction is the heart of curriculum and instruction in 
the elementary grades, so is a state of readiness and teachability 
level which beginning readers must achieve before they can embark 
successfully on the complex task of learning to read. It becomes, 
therefore, most essential that you as a teacher preparing to teach 
reading at 'elementary' level, must develop certain competencies that 
may enable you to more effectively determine, develop and assess 
reading readiness abilities and skills on the part of beginning * 
readers. The major objective of this instructional -Module Cluster 
therefore is to enable you to explore various concepts, issues as 
well as programs and practices related to reading readiness. 



Nones completion of IM-cluster I* An Introductory overview of 
Reading, is recommended. 

Pre-Assessment t 

Same as Post-Assessment 

Post-A ssess ment s 

WWW* 1 » w «»« V* ■iui « f, .w»4.w > iw a. 

A. Completion of performance tasks related to objectives listed 
in each instructional module in his cluster. 

B. Satisfactory score on the paper- pencil test on the entire 
cluster. 

Specific Objectives: 

i 

The competencies which are interpreted as those knowledges and 
understandings, skills and behaviors, as well as attitude^, ana 
interests which you should be able to attain as a result of 
completing this cluster, are reflected in the learning objec- 
tives which are listed below: 
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Learner should be able to demonstrate an*' understanding 
of the elements related to reading readiness by: 

i 

a. Writing a definition, with pre-schoolers 
in mind., of the concept of reading readiness* 
also will state how initial readiness for 
reading -differs from readiness at the higher 
grade levels. 

b. Stating, in writing, hnd/or orally in small groups 
of peers, the role Of various factors in developing 
reading readiness skills among children such as - 
mental ability, family background, physical handicaps, 
emotional stability, and language ability, 

002.02 Having understood the concept of reading readiness, 
learner will develop a detailed list of abilities and 
skills ofinitial reading readiness* also will select at 
least one of these skills as a learning objective and 
will design a (lesson plan) in the form of instrumental 
modules for children and will teach these lessons in a 
simulated and/or micro-teaching situation, while evalua- 
ting performance with the aid of audio or video tape re- 
corder and/or peers. 

002.03 Learner will familiarize himself with the use of experience 
chart stories develop readiness skills* will demonstrate 
this familiarity by using this technique with a group of 
peers and/or pre-school children, stating specifically 
what readiness skills and abilities were emphasized, in this 
particular teaching episode. 

002.04 Given a standardized reading readiness test, and an ob- 
servation check list, you should, be able to: 

a. Administer these assessment instruments to a selected 
pre-school age child, and making a profile of his 
score. 

b. Discuss the child’s possible deficiency and suggest 
learning activities that may help him overcome his 
deficiencies. 
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002.05 Learner will be able to identify the lifestyle of disadvan- 
taged., black minority groups, and state the effect of this 
life style on the initial readiness of beginning readers. 

002.06 From the various sets of commercial reading readiness mate- 
rials available in the IRC, learner will select one such 
set of materials and review these in terms of usefulness for 
developing readiness skills identified, in RDG - 002.02. 

The learning objectives and the enabling learning tasks within each 
IM in this cluster are so arranged as to lead, learners progressively 
from the conceptual and theoretical base to the application and de- 
monstration of’ teacher competencies in practice situation. The 
following is a grapic illustration of the progressive transition from 
knowledge-based learning to practicum. 
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RDG— 002.01 

Objectiv e : Learner should be able to demonstrate an understanding 
of the elements of reading Readiness by: 

A. Writing a definition of the concepts of reading readiness 
as it applies to pre-school age children? will also state 
how initial reading readiness differs from readiness at 
higher grade levels. 

B. Stating, in writing and/or orally in a small group of peers, 
the role of such factors as, mental ability, physical handi- 
caps, family background., social and emotional stability, and 
language ability, 

Pre-reauisite : None?however completion of Cluster It RDG 001.00 

recommended. 

Pre-Assessment : Same as Post-Assessment 

Learning Tasks : A, Attend class seminar 

5. Read references listed below 

C, Participate in small group discussion session 

D, View a film on" Ready for Schools" 

E, Open for individual choice 

Materials : Books titles such as : 

-Spice, Reading Aids through the Grades . 

- Listening Aids^Through Grades . (Lfbrary), various title 
. on teaching reading. " 

-Teacher’s Manual’s of Basal Reading Series of Various 
-Companies, and. other materials in Instructional Resource 
Center (IRC). 

A-V Materials t 

Transparencies, recordings, films, filmstrips, tapes (IRC). 
Articles : 

i 

-Brzcinski: "Beginning Reading in Denver" 

Reading Teacher , Oct. 1964 

-Durken: "An Earlier Start in Reading" 

Elementary School Journal, Dec. 1962 

-Hillerich: "K-R are Ready: Are We? 

Elementary Englis h. May 19 65 

-HillerichjR.L. : "Studies in Reading Readiness" 

in Reading and Inquiry, Proceeding of 
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convention, IRA, pp. 47-491 ~1965« 

-Halts .* "Early Reading is Very Risky, 

-Hymos: "Early Reading is Very Risky. 

Grade Teacher, March, 1965 

-l/eintrauts, S.s "Readiness Measures for predicting Reading 

Acliievent", the Reading Teachsr 20s551~58 
March, 1967. 

VI. Post-Assessment : Successful completion of the learning tasks men- 

tioned above to the satisfaction of learner and 
instructor} satisfactory completion being judged 
on the following scale of performance at number 
four level: 



Performance Scale 



4 



0 



1 



2 



3 



5 
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FACTORS IN READING READINESS 






1 Since all factors in this formula are important, no listing to 

" show relative weights is possible. A factor which may have little or 
no apparent effect in one child’s cdse may be relatively important 
I in another’s. But it is possible to give a listing of factors which 
1 are usually important before readiness to begin reading has been achieved. 
The following outline is a summary of those factors, organized according 
to general areas of development. 

I. INTELLECTUAL FACTORS 



A. Sufficient mental capacity as shown by ability to: 

1. Use oral language well; speak in sentences? utilize a 
variety of words, albeit mainly concrete - ' terms. 

2. Answer verbal questions and follow simple verbal directions. 

3. Create a simple story, either realistic or fanciful. 

4. Remember happenings of previous days or works, and change 
• present behavior through remembering when necessary. 

5. Classify objects according to general categories, 

6. Use ideas; think independently to solve simple problems. 

B. Adequate auditory and visual discrimination as shown by ability 

to • 

1. Recognize likeness and differences in sounds at the begin- 
ning and endings of words. 

2. Recognize likeness and differences in shape, size, position, 
and color; observe relatively small details in those dis- 
criminations. 

C« Freedom from aphasia (loss or impairment of the ability to 
use language, due to brain damage). 

D. Rather consistent latoral dominance (shown by consistent use 
of either hand). 



II. PHYSICAL FACTORS 

A. Normal vision as shown by: 

1* Good, visual acuity, vision, adequate fusion of image, good 
eye-muscle control. 

2. Improving eye-hand, coordination, though mainly with use of 
the large rather than the small muscles (the eyes are not 
usually ready for prolonged noas-point visual activity. 

3» Adequate color discrimination (considerable adjustment of 
the curriculum is necessary here for 5 per cent of the boys 
and less than 1 per cent of the girls who are color-blind 

B. Normal hearing as shown by ability to: 

1. Hear and distinguish sounds at all normal frequency levels 

2. Attend to surroundings sounds, including* language sounds 

C. Adequate speech-sound production as shown by ability to: 
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1, Articulate the sounds in the language 

2. Avoid slurring of speech or baby talk. 

D, Adequate general health and vitality as shown by: 

1. Freedom from lingering il3.nessos 

Normal energy level (physical activity level is very high? 
normally a child of this age can sit still for only very 
short periods) 

Good general motor control of the larger muscles 
Consistant sleep habits i the normal requirement at this age 
being 11-12 hours of sleep nightly 



2 . 



3 . 



|III. 



EMOTIONAL FACTORS 



A. Normal self-control and self-reliance as shown by: 

1. Growing independence, balanced bv need for adult approval 

2. Tendency (compared to other ages) toward aggressiveness, 
competitiveness, and boastfulness 



B. Initiative and ambition as shown by desire to: 

!• Work at assigned tasks, but is not all-consumed by ambition 
2* Achieve because of wanting to know himself, and not because 
of pressure from others 

C. Some respect for the rights of others as shown by ability to: 

1, Listen to others with good attention? react to the language 
and behavior of others, both children and adults. 

2. Form temporary friendships (no particular sex choices) 

3* Work in a group 

D. Positive attitude toward learning to read as shown by: 

1. Feeling that reading is an important and worthwhile skill 

2, Interest in books and stories. 

E. Eagerness to hear stories and to tell stories to others. 

F. Ability to participate easily and well in cooperative ventures 

G. Freedom from severe speech disabilities 

tv. environmental factors 

A. Liberal background of facts and concepts as shown by: 

1. Ability to express his experiences orally 

2. Exposure to, and discussion of, places and people outside 
his immediate home and. family 

B. Home environment that values school in general and reading in 
particular as shown by: 

1. Absence of pressure to learn to read everything immediately 
so that he will block emotionally 

2. Parents who read and seem to enjoy and profit from reading 

C. English-language background prior to school attendance 

D. Experience with books and some practice in handling books as 
shown by ability to : 
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Objective : Having understood the concept of reading readiness, 

learner will develop a detailed list of abilitp.es and 
skills of initial reading readiness? also will select 
at least one of these skills as a learning objective 
and will design a learning.' ki’tpa’t&oh’ (less on.pl an-) 
ih. the form;: -of. insti-unen’t'a! 1 taodu-les fori children and 
Mid.; •teach these-.' less*nsnd/K>:a 'simulate de ‘aitd/o-r . micro- ., 
teaching situation* wMLene-valuhting^ performancdi »ri£th the 
•aid of -audio- or • video-tape ^bbo'bd.er and/or peers." 

Pro -Requisite : Successful completion of RDG 002.01 



Pro-Assessment : None 

Learning Tasks : The following are suggested as a means to achieve 

the objective listed above : 

A. Attend lecture seminar and/or small group 
discussion 

B. Read references listed below 

C. Other self-selected, tasks? consult instructor 
if desired. 

Resources : Books : 

-Carrillo, L.W. Informal Reading Readiness Experiences 



-Those listed in RDG-002. 01 

-Other library and IRC selections of reading Texts and 
• Basal Readers 

-Teacher-made materials attached - 

Post- Assessment : Successful achievement of the objective as ' 

level of the follov/ing Scale: 



T“ 1 2 3 5 5~ 

t 

Remediation: As determined bet ween individual student and. instructor 
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WORK SHEET 

Learner’s Name, 
Reading Readiness Skills 

1 . : 

2 . * - 

3. : i— L 

4 - ■ . . 

5 . , * 

6 . : 

7 * . 

8. 

9. _ 

10. ' 
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Teacher Made Materials 

Instructors Dr. Hafiz 

.Reading Readiness-, Skills and Abilities 

Methods/Activities Conducive for Development 

Desire to learn -. Reading to, .children everyday for enjoy- 
to read ir/ent and fun 

t. ' ,* ' i - ‘ i • 

. - Use books frequently to look up materials 

• for them ’ : ... 

• Make available as many interesting story 

and picture books around the room 

- Use bulletin- board, exhibits, displays 
book jackets of enjoyable books to 
attract children's interest ■ ... 

- Use books and stories as the basis for 
■... ' v : many learning and fun activities* 

- puppet shows j, games, shadow roles, roll 

movies, role' playing etc. . >v? 

' * ... * * . . .if , * . , / - ? - V- ;* ■ 

- Make simple books based on childr/.:v' 

• own experiences? let them build scrap 
books, picture stories of their own. 

- Use reading of books as means to solve 
practical needs, problems# important 

• : to children 

Add yo.ur oym^ list of activities 

Ability to listen - - Encourage children to select words 
attentively • and phrases from stories heard — words ‘ 

u •<>:= - of action, names 

y : .~ -Encourage them' to give tbir own inter- 
pretation of story events/characters •*. 

'/- Give them tasks to do, games to play 
which require following of directions 
for. successful accomplishment. 
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Develop large 
Vocabulary 



Left-to-right 

Progression 



- Have them retell the story in own words 

- Have them make stories of random and 
unrelated stories 

- Develop your own list of additional 
activities 

- Make them conscious of various ; words’' that 

express almost similar concepts, ideas, 
objects, etc. * •. • 

Have them nptice variety in expressions 

- Read a lot of literature to them? have 
them interpret stories in small groups 
and in class 

-' Have them tell personal experiences 

« ; Have children tell what they did or did. 
not like about a story/bo ok 

!?ell and let’ children tell stories about 
pictures, news items, drawings and. so 
forth 

- Let them listen to a lot of stories, poems 

- Plan activities together with children 

- Hold class discussions on science, nature 
••‘'studies, community studies 

- Encourage reporting on facts 

- Note and tell "number" stories 

•-- make lists of various school activities 
Praise when they use good descriptive words 

- Display posters about events to come 

i 

--Introduce greetings, speaking activities 

- Let them imagine experiences and happenings 
" and tell ; 

- Additional of your own choice 

* Place from left to right pictures that tell 
a story in a sequence 



Use comic. strips with little or no . 
reading to develop concept 

Scramble pictures that .tell a story in 
sequence, and. have pupils reassemble 
these in the proper sequence 

Consult preprimers for more ideas to 
develop this skill 

Make children sensitive to varying sounds- 
high-low, sounds of animals, birds, 

. and other objects, words that sound alike 
or different and. have them discover parts 
of words. that are different, similar 

Let .them identify objects, events that 
begin with the. same sound' as their own 
names ... •- ,• : ’. • 

Use nursery rhymes to develop good 
listening, to improve speech* and as a 
beginning for choral speaking 

Have them respond to music? they walk 
tall when the music went high} they • . 

pretend short when music went low 

Have them sing along with records while 
relating hand motions to voice inter- 
pretations 

Use Varidus. patterns of clapping and having 
children respond to one particular 
pattern 

take them to listening walks where they 
listen to any sound they hear: let 
them use various descriptive words to 
describe different sounds; chirping of- 
birds, humming of bees, honking of horns 
screeching of brakes', shouting voices, 
whizzing of -cars, clacking typewriters, etc 

Have children cut pictures from old 
magazines and paste them on 3^5 cards; 
they put together cards that begin with 
the same sound. 



Visual 

Perception 



Comprehension 

Ability 



Knowledge of the 
Alphabet 



Extend this list to include more 
activities aimed at developing 
auditory perception 

Expand this list to. include more activities 

Let children develop ability to tell 
likeness and differences among the various 
colors, sizes and shapes of things and 
objects. ' ‘ . 

Place various objects on the table covered, 
with paper or cloth; expose these for 
a few seconds for children to look at and 
then cover these again. Ask them if 
they can tell accurately what they saw 

Have children take a walk through the 
woods, market places, etc; and. have them 
gather and/or point out things of the 
same sizes, shapes, colors, etc. 

Have 3X5 cards on which are pasted 
pictures or written words so that there 
are two of the same kind; scramble 
these cards, and have children put 
"twins” together so that they can be 
happy. 



Give guidance and provide practice for 
children to redefine and rearrange, 
to bring order and understanding out of 
disorder and disorganization 

Have them interpret the main idea of a 
story told 

-Retell the story with some specific 

: questions by the teacher to check depth 
of comprehension 

- Interpret a picture story in sequence 

- Finding missing details in pictures and 
stories 

- Add. some more ideas to this list * 

- Have children learn the names and sounds 
of alphabet letters as parts of words they* 
use and enjoy; words that describe things 
that they enjoy. 



•v- 



- 5 - 



~ Use iarge pictures that have many 
objects beginning with the same sound} 
identify letters 

- Substitute initial consonants of words 
such as "Dick" , "Pick" , and "lick" 

- Let them make their own alphabet books 
from cutting pictures from the old 
magazines 

Expand, on these - As learners own interests and needs 

skills necessitate 
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X •: Objectives 



rioAvivxoc-.'o 






II. Pre-requisites * 
III. Pre- assessment* 



Having understOc?d the icbncept of reading . . ' r 
:readiness* learner will develop a detailed 
list of abilities and skills of initial 
reading readiness; a.- o will' select at least 
one of these skills as a learning objective 
and will design a learning situation (lesson 
plan) in the form of instrumental modules for 
children and will teach these lessons in a 
simimulated and/or micro-teaching situation, 
while evaluating performance with the aid of 
audio or video tape recorder and/or peers. 

Sucessfui: completion of RDG — 002.02 

. i\l . .7 v .vj. v • 

None 



.« f* 



o/IV .Learning , Tasks * >;A. ..Develop a definition of experience charts i 

, :.c- determine their use at various stages and 

for various purposes in the elementary 

.rO.SOO— -Ts r. school.. U-xk Ur. ■ i : •• •: : . t: . ; • .;-j. • J 



e v. ; i f. r > r. 7} n .t c :; .• : 

. cco 'to 



noli*nv'‘.fea<Jo o 



• v . : .7 w l ■ * • . ~t 



* ; ; Develop, using manuscript handwriting and "-~ 

t . r v- : experience charta i state the purpose for 

which it is to be used, as well as the level 
: sind setting of the instructional activity. 

;; oil :*'• .This experience may take place in a micro- 
teaching situation and/or tutoring situation 
involving a group of pre-school children. 
■rUr.l In the case of the latter, write a brief 
account of experience and result. 









V. Resources * 



no/. 

rfoco'tno .t 



C. Open 

**• • •* ■/* :•*, *•? ’’ r. *.3 • £7* ^ r;» »*...•». ^ i * j. T..' . .V * ,* 

Books * 

Harris* How to Increase reading Ability . pp.?7 

Heilman* Principles and Priactices of Teaching 
Reading , pp. 102-106 



l , . 



Herr.*: Learning Activities for Reading , pp . 41 -42 



V ; 



r? o«;s non r ? r* ' Stauffer tZr Language Experience Approach to the 

~ ^ eaC { 1 j Lng 0 -p Reading 

• .*, -♦*. = i, . .Ji l. 1 .J , ; - 1. v.' - * ■* i . ■ ; ^ 

^ -School *~ K-G Readiness in Action and 

first step in Language exper - 

:•;< f-FI ,rr. sv? ff A n' - riv ■ ; s : iences for Pre-school children 



0 .. - r c . q t; , r jJ~' za .T Articles : ^ _ v 
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For latest material's consult EDUCATION INDEX in 
college library under Reading — Experience Charts 

VI. Post-Assessments * Successful “completion of the tasks assigned as 

-V : ■* ,.determirie : byStudentself-evaluationandinstruc- 

; : tor- varification '• . 2 - 
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Given a standardized reading readiness test and an observation 
.checklist} learner will do.: the following! ■ j 

I. Objective!- . A. Administer the assessment instruments to a selec- 
. - . '• . - -::c ed Pre-school child , make a /profile ; of. .his v scores , 
. •••? •• and discuss results.' ' 



.HI 



B, Identify child's deficiencies 'and suggest learn- 
• ing tasks and materials for .use in assisting the 
child in overcoming hiS deficiencies. 



II, Pre-requisi-te 8 Successful completion, of RDG--002.03. 



Ill 
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Pre-Assessment : A. Identify various standardized Reading Readiness 

. tests,, hhd write a detailed review of one. 




Br Amplify on the given informal inventory check- 

• list of readiness skills for observation and 

• v evaluation : : * 



IV. 

V. 




Learning Tasks: 
Resources : 



Perform the tasks as listed 

• j ‘ * * } J *’* .** \\ . ' \j 5 1 • 

• Others as necessary. 

Same as Post- Assessment. 

Books 



in objective. 





• * 



Ames andiig!, School Readiness . Harper 65 
•'Basal'* Readers ! Teacher' s Edition 

1 

Buros r Sixth Mental Measurement Yearbook 

Carrillo : Informal Reading Readiness Experiences^ 

Carrillo : Informal Reading Readiness Experiences,. 
ri Chandbert 1965 - - 

’Cohen: Teach Them All To Read .pp. 13-35» chapter 7 

Durrell: Improving Reading Instruction , pp. 21-40 

Harris: Hoy; to Increase Reading Ability, pp.25**50 
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TO PRESS: Teaching deprived K-G‘ children \ 

W _ ,j - i . ... . . . . . , r. ,TPil¥s'l?r I? K: , TT 7;... 

- r -' f !'.<•' 

" "••"--Listen -to Tape : -Branch*- C., the Professional Look 

-' at the Parents concern about Read- 
, .. .. :f .. • .... iness, Audio Lab. ..LB .63. 55 min. 

• i.»J . • iW i •. : ■ J • ■ . ••• 1 1 r . /. . V l ‘ fc *; J £» i.* j. j . . * . • . t /» . »..*.■ 'J v . 

*V J* •, V ; , ;• •% f .. .. *. f .. . # J*r „ J- .. •- 

VI.' * Post- Assessment : Accomplishing 1 ‘successfully the learning tasks men- 
tion. atpove as . determined by student self-eValuation 
and instructor- verification. * * ' • 1 " 



VII 'Remediation: ‘To be- detemined; a o#‘th^----basis ‘..bf Post-assessment . 

,*'h o.* :‘n« v b .*•. 2 1 (7 arkf : ,K, ■ " •, 

i-.rxu iss t£i/::Ri 5 (j^So 6 i* 65 ^(r 






Objective j' f Having. -Understood. .the 1 '.' concept 18f ireading readinessv ; Iearner ; 

• . >••-•-• ^2.1 develop a detailed list ?o friabilities and Skills of 

initial reading readiness 1 1 also‘wili~ select at least one 
h.;-; w ; <w •;.:•• rP? ( these skills ; as. a . learning. objective, and. Will design a , .... 

~ learning situation (lesson plan) : in the form of instrumental 
modules for children and will teach these lessons in a 
simulated and/or microrteaching situation, while evaluating 
performance with the aid of, audio or video tape recorder 
and/or peers. 
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II. Pre-requisite : Successful completion of RDG-002.04 

III. Pre -assessment : A. None • 

* 

IV. Learning Tasks : B. Develop a list of life-style characteristics of 

socially disadvantaged persons and. discuss in 
a small-group session with peers. 

B. Observe a group of pre-schoolers in the socially 
disadvantaged areas (Model-City area) and write 
an account of observation experiences . 

B. Suggest compensatory experiences for one of the 
several readiness skills which might be needed 
to prepare this group of children for a success- 
ful start in learning to read. 

V. Resource Books t 

Benson, J.T.: teaching Reading to the Culturally 

Diff icient Child in Program and 
Promise in Reading Instruction , 
proceedings of Annual Conference 
on Reading» University of Pittsbur 
pp. 140-151. 1966 

Bloom and other Compensatory Education for Cul - 
turally disadvantaged . Holt? 65 

Cohen: Teach them all to read , pp. 3-25# 70-76, 

122^131 ' 
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v Articles:. v r . 

: Glatt, C.'Av » " "V/ho -'are^Disad vantaged Children," 

.. c .. f .7 t . .-,' Elementar.v School Journal* 65* 407-413, 



> ,S vl itc-i; „ r;Y , 



* * i 
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' :-GopdmanV‘K«S* 1 '"Dialect Barriers to Reading Comprehension 

• od.r vilify English, PP» .J 53 r 8 $ 0 , ,l)e.c. I 96.5 

A :-r;‘ ;'"—y 'r .>*• :V irelan: . Low Income Life Styles 1 ' ; . ’ 

.u . ...V .. .Riessrnan:. The Cultural Deprived Child, Harper, 1 - 62 , , .... 

* v» ; ».v .1 s .r; *-• •?. . : n. ~ . c . > . •. .• ’. . n vm -~~r - ~ ** m r m rrrr mm . v- r—r~ • . « l- .> j.* I . j 4 . ; . 

• * . 

Smith, M.B, "Reading for the ’Culturally Disadvantaged", 

Educational Leadership , 22 * 393 ~ 403 » Mar. 19$5 

• • .» v, • ...... . . 

VI. Post-assessment ,: .Successful completion IP/I. learning tasks specif ied,,. 

* * C. .* ! , 1 .^ :'... i above ..based . cn your .own self-evaluation with veri- J 

' "l ? * ! ~tr : f idatibn.;pfl instructor* • 
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This document is only a firsft draft of instructional module (IM) material 
to be tested and improved as a part of the long-term program develop- 
ment project which this College Staff has undertaken. Suggestions for 
improvement are cordially irivited from all sources: teacher trainees, 
experienced teachers, collegia faculties, school personnel and others con- 
i' cerned and interested in improving teacher education programs and prac- 
tices. These materials are designed to be used by undergraduate teacher 
n trainees who are preparing to teach in the inner-city schools with disa- 
I dvantaged children. 



Spring, 1972 
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INTRODUCTION 



These materials reflect the concept of competency based approach to 
I teacher training. An attempt is being made to identify teacher compe- 
S tencies (learning objectives stated in performance terms) and then 
design learning situations for learners to attain these competencies. 

I To do so, an instrument of instructional modules or a series of these 
which are based on related objectives and grouped together as in the 
case of this cluster is utilized to facilitate learning on an indivi- 
■ dualized and self-paced based* An instructional module (IM) is there- 
I fore a vehicle of organizing learriing situations in a more systematic 
way to promote desired learning behaviors; The chifef elements utilized 
in each of the IM * s that follow in thid cluster are of graphically 
I illustrated in the chart given below* 
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RDG - 005.00 (NSC) 



Component: Elementary Reading Instruction 

EDUCATION I 83 

Cluster V : Teaching Reading Comprehension Skills 



Ma.ior Objectives and Rationale > 

0 To read is to think", They say., One of the ultimate goals 
of reading is to respond in an intellectual fashion to what is 
read. The reader must comprehend what he reads 1 he must extend 
and refune his understandings gained, through reading and must apply 
what he learns through reading to Serve his various purposes in life 
The purpose of this cluster is, therefore, to provide prospective 
teachers with insights into the theoretical and applied aspects 
of the comprehension skills of reading, and also competence in 
teaching these skills to elementary children* 

Reading comprehension Skills are described as a composite of 
skills that can be sequentially analyzed, tested and taught. It is 
for the purpose of teaching and learning that these skills are 
broken down in detail in this cluster, even though we know that 
comprehension skills are not used separately but are in demand in 
various combinations during the act of reading. 

Reading comprehension skills are necessary if elementary 
children are to solve problems relating to learnings that require 
an understanding and application of ideas gained through reading 
textual materials. For any one to become an effective teacher of 
reading, it is essential that he should not only understand the 
nature and extent of these skills, but also possess competance in 
planning, and executing learning tasks for children that are aimed at 
forstering various comprehension skills. This cluster is , there- 
fore, designed to assist prospective teachers to accomplish just 
that objective. 

Pre-requisite » 

None 

Pre-Assessment t 

Same as post assessment 
Learning tasks : 

Complete individual instructional modules (IM)*s which follow 
in this cluster. 

Post Assessment : 

1 

A. Pass with 80$ accuracy a paper and pencil test on the 
entire cluster. 
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B. Complete satisfactorily the performance tasks listed in 
each of the IM*s included in this cluster. 

Specific Objectives * 

The competencies (knowledges and understandings, skills and 
behaviors, as well as attitudes and interests) which teachers 
trainees should be able to attain as a result. of completing this 
cluster are reflected in the following learning objectives* 

Objective 005.QI 

Learner should be able to develop in writing a detailed list of 
reading comprehension skills which should be kept in focus for pro- 
moting these skills of effective reading comprehension among children r 

Objective 005.02 

Learner should be able to demonstrate his knowledge, by design- 
ing and executing a learning situation (roughly in the form of a 
lesson plan), of reading comprehension skills locating main ideas . 

To do so, he will choose certain reading selections appropriate for 
a given grade level and construct questions and activities geared to 
this particular skill; Any one of the sub-skills listed below may be 
used by a trainee to demonstrate his competence* 

a. Locating main idea in stories and pictures. 

b. Selecting title for a picture or a series of pictures. 

c. Selecting titles for a story. 

d. Recognizing and recalling details to support main ideas 
in materials read. 

e. Formulating summarizing sentence. 

Objective 005.03 

Learner should be able to demonstrate his understanding of 
reading comprehension skills related to the recall of details of 
events given in a reading passage. To do so, he will plan and teach 
a lesson (or a series of lessons) to a given grade level children. 

The evidence of pupil learning will serve as criterion of teacher 
competence. Given below is a sample of skills related to finding 
details in a reading selection, any one of which may be used as a 
means of demonstrating competence* 

a. Answering questions related to details in a story. 

b. Using details to find correct words, phrase or sentence 
for a specific purpose, to'pi*$ve a point; 'to evaluate , im- 
portance ♦‘and the like. 

Objective 005. 0^ 

Learner should, be able to demonstrate his understanding of the 
reading comprehension skills related to following sequence of events 
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in a given reading selection. To do so, he will plan and teach a 
lesson to a selected, grade level of elementary pupils. The skills to 
be emphasized, are some of the following: 

a. Recognizing sequence in picture stories 

b. Telling a story read in good sequential order 

c. Arranging pictures, sentences into sequence 

d. Organizing steps in a process into logical sequence 

e. Recalling and reorganizing sequential information, and the like 

Objective 005.05 



Learner should be able to demonstrate an understanding of reading 
comprehension skills related to word meaning . To do so, he will plan 
and teach a lesson (or a series of lessons if necessary). The skills to 
be stressed are: 



a. Recognizing that printed words represent talk 

b. Recognizing different words in different contexts. 

c. Recognizes large thought units and word groups 

d. Recognizing and forms similes 

e. Distinguishing multiply word meanings 
f* Recognizing and using action words, colorful words 
g. Understands the use of words that introduce cause and effect 

relationships — because . since , therefore , in order to, as 
a result , so that , etc. 

f ' Objective 005.06 

Learner should be able to plan and teach a lesson (or a series of 
lessons) which are aimed at fostering children's comprehension skills 
in critical reading. Evidence of performance will he judged in terms 
of a learner's ability to effectively teach lesson on any three of the 
following critical reading skills i 

a. . Drawing conclusions from pictures and stories read with 
supporting evidence 

b. Supplying story ending for stories read. 

c. Interpreting emotions, moods and feelings portrayed in a 
reading selection 

d. Making judgements about actions, characters, events read in 
stories. 

e. Evaluating evidence to identify problems 

f. Understanding story events and predicting outcomes. 

g. Recognizing advertizing techniques in distrotion and exagera- 
tion. 

h. Evaluate different points of view 

i. Classify pro and con arguments. 

j. Differentiating between rumors, opinions and factual infor- 
mation. 



Objective 005.07 
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Learner should be able to develop a list of study and location 
skills that are necessary for elementary children to develop? Also, he 
will further demonstrate competency in effectively teaching by selecting 
one of the study skills listed above. To do so, he will develop a lesson 
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plan included "with supportive materials necessary and teaching it. 

a. Location skills (using books effectively, using reference books, 
using library, using maps, graphs, charts etc. 

b. Organization skills (outlining, summarizing, note taking, 
skimming) 

c. SQ3R method 

d. Dictionary Skills 

e. Other to be identified by learner 

The learning objectives and the enabling learning tasks listed in 
each of hhe IM*s which follow are so designed as to lead learners pro- 
gressively from the conceptual and theoretical learning base to the appli- 
cation and performance levels of competencies to be attained. The, follow- 
ing is a graphic illustration of this progression transition from know- 
ledge-based learning to practicum which is provided for trainees to 
attain the desired competencies : 
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7* Schnepf and Meyer* "Meaning Skills" in Improving 
Your Reading Program, pp. 125-1*14 

8# Hafner and Jolly* Patterns for Teaching Reading in 
Elementary School* pp# 175-188 , 340-342 . 

9. More text books on Teaching Pleading are available 
in IRCj Rooni 108, NEB, and College Library. 

Articles * Beery and. others* Chapter 7 of Elementary Reading 
Instruction , - Selected Material s (contains a series 
oF fine articles on Comprehension Skills) - others 
of you own choice from college library .Use Education 
Index with the help of Reference Librarian to locate 
suitable materials. 

-Teacher's Manual of Reading Series* 

There are several reading series put out by various 
publishing companies and which are available in IRC. 
Consult these for related, ideas on materials and 
teaching techniques. 

A-V Materials* 

Films (as available and. announced by instructor) 

1. They All Learn to Read 

2. How to Read a book 

3. Teaching Map Reading Skills in Elementary School 

4. Reading with a Purpose. (11 min.) 

5. Reading Improvement* Comprehension Skills. 

6.. Reading Improvement* Effective Speed 

7* Developing Reading Maturity* Interpetting meaning 
§• Developing Reading Maturity* Critical evaluation 



RDG - 005.02 (NSC) 

M ective * Learner should be able to demonstrate his knowledge, by 

designing and executing a learning situation (roughly in the 
form of a lesson plan), of reading comprehension skills 
related to locating main ideas. To do so, he will choose cert 
tain reading selections appropriate for a given grade level 
and construct questions and activities, geared to this parti- 
cular skills. Any one of the sub-skills listed below may be 
used by a trainee to demonstrate his competence* 

a. Locating main idea in stories and pictures. 

b. Selecting title for a picture or a series of picture 

c. Selecting titles for a story 

d. Recognizing and recalling details to support main 
idea in materials read. 

e. Formulating summarizing sentence.' 
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Pre-requisite t Hone 

Pre-assessrnent t Same as Post assessment 

Learning Tasks ; As a learner, you are advised to pursue any or all 

of the following in order to attain the objective for 
this IM i 

1, Attend lecture/serninar 

2i Read suggested and other references listed below 

3. Prepare lesson Plan and practice mastery of 
teaching competence in micro-and/or simulated 
teaching situation* 

4. Open for your own’ self-selection 

* 

Resources i 

li Same as listed in RDG-005«01 
2* Additional selections based on your needs 
3» For format of lesson plan, see ’’Teacher-made 
Supportive materials RDG 005.02 which follow 
this IM. 

Post Assessments * Same-^Ts^pre-a'SS^S^inbnt 



RDG 0O5.02(NSC) 

Teacher-Made Supportive Materials 

Developing a lesson Plan for Directed 
Teaching of Reading Comprehension Skills 



In developing any lesson plan or more appropriate in designing a 
learning situation to produce desired learning, there are no essential 
steps or a sequence in which teachers may want to proceed with these 
steps. However, if a lesson is to be taught with success, some of 
the following elements are suggested which should be incorporated in 
an overall lesson plan. 

Objective i 

For example, state in explicit and performance terms what is 
your objective for teaching this lesson from the pupils 
point of view. For esample, if you were using the American 
folk take of ’’The Ginger Bread Man” as a means for develop- 
ing among children some of the particular reading compre- 
hension skills, (such as finding a main idea, details of 
events and the sequence in which happenings took place, 
drawing conclusions, following directions or whatever), state 
one of these skills you plan to emphasize and foster in this 
particular lesson. 
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Materials and Supplies t 



State specifically which materials you plan to. use in this lessons 
chalk board, bulletin and flannel boards, picture's, charts, films, 
etc., both commercial materials and teacher made materials* 

J 

Motivation and Word-Study 

Prepare pupils for the type of story to be read; for instance, you 
may want to proceed something like this* 

1« Ask questions relating to their experiences in baking 
gingerbread, having, their mothes and grandmothers bake 
various types of cakes, and experiences in enjoying 
listening to and/or reading about stories in which var- 
ious characters perfonrt variety of actions. 

2. At this point, some of the words that you think might 
be difficult for children to pronounce and understand 
may be studied by writing these on the chalkboard. If 
children have trouble pronouncing words or understanding 
their various meanings, present a variety of sentences 
in which these words are used. This is an excellent 
opportunity for you to reinforce children's word-recog- 
nition skills such as context clues, structural and 
phonetic analysis, as well as for vocabulary and con- 
cept building. Even some of the commonwords ^ such as, 
should , himself , about , could , etc. may be listed to 
encourange awareness of accented syllables which may be 
undetlined, and to help those children who hav difficulty 
in spelling these words. You may want to leave the 
words for study on the chalk board until after you have 
finished the total lesson. 

Learning Experiences; 

There are a variety of ways you can guide learning experiences of 
children with this story for the attainment of the objective stated 
above. For example : 

1. You may say even before children begin to read the story * “Boys 
and girsl, You are going to read a story about a naughty ginger- 
bread man who runs as fast as he can. He says, “You can't catch 
me. I'm the Gingebread man, I am, I am." Do you think anyone 
can catch him? Let's find out". 

2. You may ask the children to read the first paragraph silently 
to themselves. Then have the paragraph read aloud. If working 
with younger and less able readers, you may want to read the 
paragraph aloud yourself, giving the example of how the mood 
and emotions of the story can be protrayed by reading "with ex- 
pression" . Then have one or two readers do the same. You may 
ask a questions or two and discuss difficulties with words or 
meaning, but do so very briefly so that children do not lose 
the thought of, or interest in, the story. The same procedure 
may be fol.lowed for each of the remaining paragraphs. 
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3. When the directed reading has been completed, you may 
lead the children in the discussion of questions which 
you have carefully framed, and which emphasize the use 
of the target comprehension skills that underlie (s) the 
objective of this lesson# For example: 

a. If your objective were the recall of factual in-: 
formation, your question may be framed something 
like this: "Who did and who did not chase the ginger 
bread man?" V/hy was evezyme chasing gingerbread man? 

b. If drawing inferences or giving interpretations 
were your objective, your questions may sound some- 
thing like this: "Why didn't the fox chase him?" 

Why was the gingerbread man running away from 
someone?" Why was the fox a clever fox?" 

c. But if it were your intent to develop critical 

evaluation and comparision, you might ask your pupil 
questions that are evaluative in nature: :Can you 

compare gingerbread man with the characters ) in 
any other story you have read or heard about? In 
what way are they the same? Or different? Which 
parts of the story did you like best and why?" 

d# Again, it all depends upon your objective for the 
lesson. If focus of the lesson was teaching and. 
emphasizing any one particular comprehension skill, 
all questions will be geared, toward eliciting from 
pupils the kind of responses appropriate for these 
questions. But if your objective was to reinforce 
all of the comprehension skills that have already 
been taught individually, your questions may re- 
flect a balanced blend — questions that are focused 
on more than one comprehension skill as illustrated 
in a, b, c, above. 

4. If a child gives an answer which is not correct or which 
conflicts with an answer given by another child, have the 
child go back to the story and. find the word or sentence 
that shows he is right. But it must be remembered that 
whereas factual (F) questions have only one correct answer, 
there are often more than one defensible correct answers 
to interpretive (I) and to evaluate (E) questions. 

1 

5 . Anotbr variation could be to list comprehension questions 
on the chalkboard, after the word study has been completed 
(motivation and word-study). Children find it easier to 
have a specific purpose for silent and/or oral directed 
reading. This type of approach may work better for older 
and. more able readers. 



Follow-up : 

\ 




There are a variety of ways in which further enrichment and 
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practice may be provided. Some of the following may be utilized 
when appropriate : drawing illustrations of events or characters 
based on factual information and/or children* s own interpretations 
of these? role playing and dramatization, writing own stories base 
on similar theme? modernizing old takes by giving new names to 
characters, places and things? oral reding and choral speaking; 
puppet plays? and the like. 



Evaluation : 

This is for teacher's own self devaluation of his performance 
for analysis and future improvement: appropriateness of 

content and objectives, materials and supplies used, methods 
and procedures employed, success in pupil learning and teaching 
effectiveness accomplished. This can be accomplished by the use 
of any one or various combinatins of the following techiques and 
instruments i 

a. Teacher's own evaluation based on introspection and 
retrospection. 

b. Teacher's own evaluation based on replay of audio or 
video recording of performance. 

c. Peer evaluation 




i: 
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d. Instructor's and/or supervising teacher's critique. 

e. Evidence of pupil learning 

You may want to write down here the suggestions for future improvement- 
specific items that you may want to work or for practice and mastery 
in your future attempts on teaching. 
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RDG - 005.0'3 (NSC) 
Reading Comprehension Skills 
Recall of Details 




Objective : Learner should be able to demonstrate his understanding of 

reading comprehension skills related to the r ecall of details 
of events given in a reading passage. To do so, he will plan 
• • and teach a lesson (or a series of lessons to a given grade 
‘■‘level children. The evidence of pupil learning will serve as 
criterion of teacher competence. Given below is a sample of 
skills related to finding details in a reading selection, any 
one of which may be used as a means of demonstrating competence 

?•' 1 a.; : Answering questions related to details in a story. 

• b. Using details to find correct words, phrase or sentence 

for a specific purpose, to prove a point, to evaluate 
importance, and the like. r' • 

.Pre-requisite : Completion of RDG - 005/01 

Pre-Assessm e nt : Same as post-assessment ■ 

Learning Tasks *. As a learner, you may want to complete the following 

tasks to attain the objective of this IMi 



1. Attend lecture-seminar 

* 

2. Read references listed below and additional of your 

own choice if necessary - 

• ‘ • 3. Practice teaching skills by teaching. a lesson in 

micro and/or simulated teaching situation 

4. Open for your own choice 

Resources : Same as RDG - 005«01 — * 

Post-Assessment : 1. Satisfactory completion* of the performance tasks* 

listed above. ■% ; :\u 

2. Passing score on the test on entire cluster 
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Teacher-Made Supportive Materials 



Recalling Sequence of Events 
and noting Details 



" Very often, when details are to be noted in a read!:'. =, selection, they 
are to be given in a sequential order. Here is one o‘‘ the ways you 
may deal with teaching tasks, of this nature in reading lesson. 

1. "Ask children to read, a Selection, story or passage while noting 
1 details in a sequential order. . 

2. When children finish the .story, they may pick up, slips of papers 
.. j .„ available at some designated place in the room, and they may write 
. a sentence describing one of the. happanings. 

3. At their desks, children can arrange the sequence in correct order 

by pasting them on a sheet like thisi . ... ... 



1» 



• • - ... . 

3. _ _ lijjidll ill— 

,4. ■ " -r 

• - ■ " " 1 1 •*! ■ ■ “ ■« ■ ■■■ " *' •• 

5 i- — - - --- • ~ — :■ ; — , • — 

You , can use other variations of this approach with m'ore able or 
higher grade level readers} for. example * , . 

Initially - - • . ... ( 

Then 

■ ■ -- ■■ < i " ■ ■ i. — ,|, » . p — » < . m mm mm i , ^ *■'* *** r. 

Subsequently , , ^ ^ 

After that ‘ ‘ v ' 



' Finally 




< -v 



I 
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Given below are a few of the sample materials for use in building 
comprehension skills. Most of these and other similar sample materials 
may be found in College Reading Lab, IRC, and various public Schools 
libraries and reading centers. You may want to review some of them to 
get a better idea of how. comprehension exercise can be developed from 
all kinds of reading selection materials: 

- Better Reading (Globe). Exercises designe~d to- develop various 

•} - r; -comprehension and study' skills (grades 3 - 6 ) 

- Better Reading Books (SRA) 5 th grade and above .. . 

- EDL Study Skills Library . • rrr' o ?3 ; v.- --.-t 

- Readers Digest Skill Builders (grades 2-8) : .. ;1 - • 

- SRA Reading for understudy Lab. (grade 3-8) , j‘ . •?. - , v • 1 



Teacher-Made Materials 



Comprehension Skills 
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Objective' : :f Learned should - be- able to. demonstrate his understanding of 

— ' reading. comprehension skills related to following sequence 

; .'. i "of .efeni;s in a given reading, selection. To do. so* he will 
t.-c vr.; teach'* a- lesson. to '-a selected grade level of elementar; 

pupils. The skills to.be emphasized are Some of the following. 



a. Recognizing sequence in picture sioxies 

Telling a story read in good sequential order- . ' 

,-c. ' Arranging pictures, sentences into sequence 
e. Recalling and reorganizing sequential information* and. 

the like. :v •• r - • ; i... 



Pro^reciuisite t Satisfactory completion of. RDG - 005.01 

/ . * . . . '•>.*. » • - 
Pre-Assessmeht : Same as Post-assessment .- . 



Learner Tasks : As a learner, you are' advised to pursue the following 

learning tasks: . . 

1. Attend lecture-seminar ■’ J 



2. Read references listed below and others as necessary 



3 . 



Plan a lesson, construct supporting materials and 
demonstrate successful ..teaching .of. it in .a .micro 
and/or "simulated teachings situation. : ... .... 




Open for your own selection - • 




Resources : 1. Same as "in' RDG-005.01 - . 

— ^- ^....-Teapher-Made -Supportive sample .materials- -that follow 

Post- Assessment * — — 

- • 

• ••'*'«* , > • * 

...- » — 1... ..-.Successful ..completion of this 1M 

» • , ' • 4 I • ^ j 

.. .... .Passing.. score., on -the test on entire cluster ~ 



• A . 



i FILMED FROM BEST AVAILABLE COPY 






iPi 






V. J 



■v.; o S 0 
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-... : Reading Comprehension .Skills.* Word Meanings 

. Objective * Letra. r should be able to demonstrate an understanding of 

readr- g comprehension skills related to word meaning * To do 
so 1 . will plan and teach a lesson (or a series of lessons 

c't • ; .:.;:if r.i-essary). ; The skills to be stressed are* 

a«i Recognizing .that pointed words r; present; talk 
ii ho\:.i b. ;.. Recognizing different words in different contexts • 
c. Recognizes large thought units and .word groups 
c; *t;v. v > , ^d. Recognizing and forms similes i 

e. Distinguishing multiple word meanings 

f. Recognizing and using action word., colorful words 
,;c g. j-Undrstands the use of words that introduce cause 

i 1 and effect relationships — because , since . therefore . 

in order to . as a result , so that , etc. 

. ' • * ■']: *.V *, :• '-v.fs.-v. . r; 

P’rs-requlslte * “ ' Completion Of RDH - 005.01 - • . - , 

Pre-Assessment * Same as post-assessment 

Learning Tasks * As a learneri you may want to complete any or. all 

of the following to attain the objective* : 



/. i :. r 



r;s ;t : s 
rf <>!: 

' m * ^ 2 % £ 



■'S.v.-.-'i 



1. Attend, lecture-seminar 

2. ..Read references ; listed below and others if necessary 

3* '. Plan a lesson, develop needed, materials, and 
practice teaching competence in a micro and/or 
.-I? v,similated : teaching situation 



; t r.l 4. j- Open- for your 3 own selection 
i: Resources * ' Same • as 1 i s ted in ' RDG Op 5 . 01- ; ■ 2 1 '' * •; 

Post-Assessment * 1. Successful completion of ,IM objective 

r.iJTfo .1 .... . c. ... .; ux ■:.<* !•.:.> iioz-.v.-, 

2. Passing score on test on entire cluster 

'/> 'zci o'-j-'-jp-:’! :iilw csi.'osib ; oolo-'lc- rwo ;c;;ov nazO •'* 

-c.-s£'de r- t-I / svt? ’ uc-± 

s 1 **; *i. J. ■' ' * \J .1 V 

10 ,*$0 >JI r » i 2 A or. 

I b-Aor* so £003 2 "ero 2 :■ ■■■ 






za gn.rn-tse.1 vdt co ocfi£»2o.tscci v k, 

v“' '.. 1 i'.i-vv .'i o .1 £•:>•:; ;:V'0 rr.uo**. no 

»m r r- t'ici Xlonoo ’s .i 
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Reading Comprehension Skills: Critical Reading 



Objective: Learner should be able to plan and teach* a lesson(or a series 
of lessons) which are aimed at fostering children’s compre- 
hension skills in critical reading.' Evidence of performance 
will b- judged in terms, of a learner's ability to effectively 
; \~ ■ ' v teach lesson on any three of the following critical .reading 

_ i-s. ......skills : . ; ••• ’ ‘ 

a. Dray/ing conclusions, from pictures and stories read. 

' . • with supporting evidence 

• ■ b, Supplying story ending for stories read. '; 

-V c. Interpreting' emotions * moods and. feelings portrayed, in 
a reading selection- • ••• 

d. Making judgements , about actions, characters, events read 
• .in stories . • ••"•• ."■'•••' • • • 

•: ir : ^ .s. e § Evaluating evidence -to identify problems. 

; • f. Understanding story events and predicting outcomes. 

. :g, :Re cognizing advertizing techniques in distortion and 
•"exageration. . 1 .-. • 

h. Evaluate different points of view 

i. Classify pro and con arguments '•• .. 

j. Differentiating between rumors, opinions and factual 
information. 

mi j » * * 

1 ♦ * I % 

Pre-requisite : None ' ‘ w V : *v x • 

Pre -Assessment : Same ,as post-assessment 

Learning Tasks'- :• You may want to pursue some or- all of the following 
■ * • •" • • in order' to achieve the objective 6f this I M; 






1, Attend class, lecture-seminar 

2. Read references listed, below in order to gain an 
understanding of the nature of each of the facets 
of critical reading categorized in the objective. 

3* Viev/ films, listed below* ask instructor when and 
where these films are available. 



'4. Plan lesson and teach in micro 'or simulated teaching 
v. - r situation. . - ,,-,. n r O 



5* Open for your own choice* discuss with instructor if 
you have a plan of your own for achieving the objec- 
tive for this IM. 



esources t Same as listed in IM RDG 005.01 
Teacher made samples attached. 

J ost-Assessment : 1, Successful performance of the learning tasks #3 as 

based on your own self-evaluation verified by instructc _>■ | 
o . \ 

ERIC 2. Take a paper and pencil test on entire cluster, cq 



. RDG - 005.06 (NSC) . ' .. . ;r .- : ,-i 

.... USING THE CONTEXT CLUES ,r 

The exercises such as given below in helping pupils develop • 
comprehension skills which, deal with the use of context clues:. 

A. Long ago a "ducking stool" was. used for. punishment. ; The stool, 
was at the end of a pole. People were tied to the "ducking stool" 
and plunged into water. Many would have rather had a (1). 

than the (2) ; ' 

. ■ •- ■ : r -T r,. : -■ . r •••;:■ ■: . p • , i! 

1. (a) beating (b) nest (c) chicken (d) bed 

2. (a) turkey (b) pretty (c) ducking ’(d) partner 

B. "Weekend, cowboy" is the flame given to anyone who spends vacations 

on a dude ranch. Operated for the entertainment of tourists* 
dude ranchers provide horseback riding, as well as hunting and 

fishing. Those who like a (l) ■ , of (2) 

in the open often come from the city, . . 

1. (a) piece , (b) men (c) taste (d) travel •; 

. 2. (a) Cowboys (b) West (c) sun. , . (d.) life 

Having selected a reading passage" for a certain grade level . in the > 
Elementary school, each teacher trainee will plan and teach simulated 
and/or micro-teaching situation a lesson. , This lesson is to be so de- 
signed as to focus on - the development among pupils of comprehension 
skills related to the use of content clues. 

.. RDG-.005.06 (N-SC) • 

; in . r ' ' FOLLOWING DIRECTIONS v r 

•tfhe exercise given below is an illustration of the kind of. materials 
that can be used, in developing reading compre hensing skills related, 
to following directions. There are a variety of reading materials 
in different subject areas that require comprehension of written di- 
retions and. performing various tasks. You are to prepare a sample of ; 
your own selecting or appropriate reading passage for a certain grade 
level children in the elementary school. You are further to develop 
a lesson plan in which you may use this exercise, and practice in simu- 
lated and/or micro-teaching situation, following which you will write 
an analysis of your performance. ' . v r . , - r : - -r : . 

v» c .; ; •• .-.--i 

. V ’ 1 A paper plate can be made into a pretty picture -frame . - ; 

Take a picture from an old magazine. Cut it the right size to 
fit the inside circle of the. plate. Paste it carefully. You may 
want to paint, or crayon the outside circle around the picture. 

; Punch a small hole near the top of the plate,. Put a piece of string 
through the hole and use it to hand up your picture." 

1. From the directions given in the above paragraph, you learn how to 



iT(- 



7 



you learn how to make a • '* ' - 

a. Painting “b. *’Plat‘e' frame c. Plate 

2. The picture should be cut to the size and shape of the: 

a. Edge of the plate : . t>. Top hole' c. Center 

3. The picture is put on the plate with:' 

a/ Strung '■•••' '* b. paste V * c. nails 

1 ^ „ ......... * 

4. The little hole, near the top is for the: . \ ; ... \ 

a. Paint ; B. String , ... c... Paste. ... 

RDG - 005.06 (NSC) • *!.... * . . .... 

-•• LOCATING THE ANSWERS, TO SPECIFIC QUESTIONS 



.1 • 
X ' 



.......... There are ...a variety of situations which . require readers to- 

locate -answers "to specific questions based on the materials read. 

Given below is an example of a reading exercise which is aimed at 
helping children develop these specific comprehension skills. 

You are to ".construct your own samples of such exercise (s) based 
on the reading selection suitable for a certain elementary grade 
level. You should plan and teach a lesson around the exercise(s), 
and teach it in a micro or simulated teaching situation, vyhile. .. . . 
analyzing. your performance. *•' ; ‘ : v.. A Z. 

} ' • '• SWEET, 'SWEET E&GAR • ' --v 

Sugar comes frmm two plants. Most comes from sugar canes. 

Some comes from sugar beets, Sugar from either of these plants looks 
and tastes alike. • 

Sugar cane is a tall grain with a thick stalk and pointed, leaves. 
It : is grown in a climate where' there is warm sunshine and. plenty of 
rain. During the long^growing season, the stalks fill with juice. 

■ When the cane is ready to. be cut, the plants have grown higher 
than a man*s head.’ When it is. time for cutting the crop, workers 
move through the ’ field, . swinging huge knives. Machines are used to. 
cut the crop in. places where the’ ground .is flat. Leaves are stripped 
from stalks right in the field. The cut stalks are loaded into railro 
cars or trucks' and are shipped to the sugar mills. r . 

b.. r : • At the sugar mill the cane is washed and cut into short lengths. 
The juice squeezed from the cane is dark gray or green in color. It 
is from this juice that sugar is made. Unlike cane, sugar beets do 
not -require a hot sun. r Sugar beets; can be grown in dry areas of the 
world. ' ’ ’ - - - r •" . ;•". .. 

•• . There is. no such thing as waste where the modern sugar bee.t 
grower, is. concerned. ' Even the leaves cut from the tops of the sugar 
beets have; their use. These leaves are. fed to the farm animals." 



Teacher-Made Supportive Materials 



Comprehending Main Ideas 

Comprehending main ideas from reading selections is not a mere 
summation of ddtails. In fact, it requires some type of analysis so 
that relevant details can be separated from irrelevant. 

Then must come a synthesis of what has been judged relevant; Ordinary 
questions like When ? Where ? Why ? and How? can help children focus on 
main ideas. A typical exercise can be constructed somewhat like thisi 

1. Directing children to read sentence like the following and to make 
whether the content deals with 5-W questions. 

2. Directing children to read and to note whether the reading content 
pertains to something that is colorful, hugh, factual or humorous. 

3« Direct that sometimes title and headlines portray main ideas, and. 
privide practice . 

4. Use newspaper articles, minus headlines for practice in comprehening 
main ideas for more able readers. 



1 
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''STUDY AND LOCATION SKILLS 




Objective : .Learner should be able to develop a list of study and lo- 
cation skills that are necessary for elementary children 
. • • to develop; also, he will further demonstrate competency 

in effectively teaching by selecting one of the study 
skills listed above. To do so, he will develop a lesson 
plan included with supportive materials necessary and 
teaching it. 

a. Location skills (using books effectively, using re- 

ference books, using library* using maps, graphs, charts, 
etc. • «•/ • . ; • 

b. Organization skills (outlining, summarizing, note 

.taking, skimming) ' ~ 

c. SQ 3 R method 

d. Dictionary Skills \ - • • 1 * ** • 

: e. Other to be idenfied by learner 

Pre-reouisite •. None 

Pre-assessment ; Same as post-assessment 

Learning Tasks : As a learner, you may want to complete any or all of 

the following: 



C) 



1. Attend lecture seminar 

2. Read references listed below, and others as 
necessary. • 

3 . Complete lesson plan/develop materials, and 

practice teaching skills. .. ... . . 



open for your own choosing 



Resources : 



4. 

; . % 

Books : 

-Schnepf and Meyer: 
-Hafner and Jolly: 



" Study Skills” in Improving 

• Your Reading Program , pp. 145-154 

" Study reference Skills " Patterns ’ 
for Teaching Reading in the Emem- 

• entarv School , pp. 14 5-1 339-340 



o 

ERIC 

'‘USSKSI&B ' 



■, -Harris : " Developing Study Skills" in How to Increase 
v ■ Reading Ability , pp. 44%-458. . 

r McKee : "Study Skills" in Reading: A Program of Instruc - 

v tion for the Elementary School . pp. 406.412-21, 

421-22, 405-12, 339-48, 366 - 73 , 360 - 68 , 348 - 60 , 
331-38, 401 318-73, 318-25, 272-75. 
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-Durrell : "Study Skills" in Improving Reading 

Instruction , . pp. 287-305 



-Bush and Huebner: "Study Skills" in Strategies for 

R eading - in the Elementary School , pp. I36-I38. 





-Teacher-made materials on the following pages; 



_s SQ 3 R" in 

-PP* 1 37 - 1 39 * 




AV Material's : : 

■ Films*. - Ho v/ to Prepare a class report 
■/{' . v Know Your Library, 

- ! /e Discover the Dictionary 

- Find the Information 

; ; , - Look It Up . i . 

- Selecting and. Using Ready-Made Materials 



develop proper study skills. As children advance through the third 



powers they must possess . ^ V' .-.r'/f *>.-v •••-.3 : ~ 

.A- " Location Skills Have .to ‘do‘.wlth‘'how £0 locate information. 

. This necessitates familiarity with library aids and resources, card 
catalog system and the use., of "dictionaries and, .other reference 
and -periodical' materi als . / It also deals y/ith- knowing the various 
sections of books and how to, use them s the chapters, table of 
contents, appendix, the footnotes and the index.; Suggest some, 
ways by which you can teach these skills to slemehtary children. ’ 



Post-Assessment: 1 . Successful demonstration of teaching 

■ .: competence stated in the objective for 
this IM. 



2 . Passing score on test on entire semester. 




Reading instruction can be considered effective only if readers 




grade and above, progressively a greater degree of independent 
and study type reading becomes an essential element- of the reading 



n 
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Reading Graphic Materials is yet another study skill which is 
so important and yet often overlooked by even mature readers. 

Maps, charts, tables and. graphs sometimes present information more 
accurately and clearly than can be put in words. Children could 
be and should be taught how to interpret pictorial graphs, maps 
and charts. Children need to learn to identify natural features 
on maps, (rivers, lakes) as well as man-made features (railroads, 
highways); they need to learn the concepts of direction of distance 
and of scale, and other maps reading skills. Develop an outline 
of these skills asca part of this module. Also develop some graphs 
and charts for use with a specific group of elementary children. 

Also develop a list of special comprehension problems with 
reading materials in such areas as social studies, mathematics and 
science* Suggest some techniques to handle such type of reading 
comprehension difficulties faced by elementary age-level children. 



RDG - 005.07 (NSC) 
STUDY SKILLS 



A . Location Skills » 

1. Library Skills: 



2. Dictionary; Skills : 



B* Study Skills: 

Hap reading 



Charts , 
graphs 



note 

taking 



outlining 




» 



skimming 



,u 
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; 0 ?eacher Made supportive .materials 



O 



S 03 R Method: ' ;; : ; r :-ei 

The use of SQ3R method has, .been found significantly helpful in. 
comprehension of factual-, types "of. knowledge .in the content areas'. . ‘ 
(social studies, science, math). This method seems to develop. / ••• 
among readers better powers of organizat 3 ,on association and’, critical. 
thinking. • . ' r 7;W ,;^ v: 



There are various modifications of • the SQ 3 R method. available . 
today. However, the most, common one is .given below: ■ ;vsn 

Survey(S) / Surveying is the furst step in the SQ 3 R method . It is 
the process' of becoming familiar with the ’ broad outlines, the chap- 
ter titles, the. main headings, the topic sentence, and the summary. 
A goo| reader should get an overall picture of what he is reading 
or studying. It is like consulting a road map before driving for 
a venturesome trip. The reader must know what type of material he 
is reading and for what purpose before choosing his technique. 



While surveying, the reader notices the title , the preface , the 
table of contents, main and sub-headings. Surveying is also skimming 
for topic sentences in each paragraph to get a quick .glimpse of what 
is to be concentrated upon if suited, to one*s purpose. 

Question is .the second step in SQ 3 R method. Here the reader poses 
some basic questions -to . which he must find answers for. The teacher 

should help pupils in forming- questions. Usually main headings and. 

italicized words contain -the key ideas which can be turned into 
questions for study. These questions may be of a variety of. type: . / 
memorization,, evaluation, recall," recognition, comparison, summariza- 
tion, discussion, analysis, decusion making, outlining, etc. 




Formulating relevant questions enables the reader to seek answers 
and pertinent information as he reads. To be effective, these questions 
should be formulated before rather that after reading; also keep these q\ 
quest ionss in view during reading. r.n /.*••; a : : 1 



Read is the third, step-in the'-SQ3R"method.' of "reading with comprehension, 
which makes reading a purposeful activity • " Since study type reading 
is often intensive reading, it is the comprehension that matters 
rather than the rate at which one may read. Here one gathers the key 
ideas and supporting details.. 7; 



Recite is the fourth step in the SQ3R method. It is literally a self- 
examination. He, the reader, should attempt to answer the question 
that he has posed without referring to notes he may have taken in the 
third step of reading. — * — 
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Recitation directs a reader’s attention to specific questions, there- 
by aiding concentration which is a by-product of having a purpose 
for which reading is being done. Recitation is the heart of effective 
reading which aims at seeking answers to self-imposed questions, and 
putting new learnings into one's own words. 



Review is the fifth and final step in the SQ 3 R method for effective 
comprehension of materials being read. This step becomes a relatively 
simple one if the previous steps have been taken correctly and effecti- 
vely. Review, whether done through the -use of notes or through re- 
reading, provides an escercise in critical reading and thinking. 




I! 
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RDG (006.00 - 007.00) 

Norfolk State College, Norfolk, Virginia 23504 
Department of Elementary Education 



Components Reading Instruction in the Elementary School 

IM-Clusters Organizing for Meeting Individual Differences in 
'£/ Reading 

CluS^i' Reading Difficulties and Their Treatment 

^ VjL . 

Developers 'V„S. Wilson 



This document is only a first draft of instructional materials to be tested and 
improved as a part of the long-term pro grain development project which this 
College's Staff has undertaken* Suggestions for improvement are cordially in- 
vited from all sources: teacher trainees, experienced teachers, college facul- 

ties, school personnel and others concerned ani interested in improving teacher 
education programs and practices. These materials are designed to be used by 
undergraduate teacher trainees who are* preparing to teach in the inner-city 
schools with disadvantaged children. 

| . 
i 



Spring, 1972 
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Component: Organizing for Meeting Individual Differences in Reading 

I. Rationale and Major Objectives : 

"No natter what difficulties they make for school- 
men, individual differences are real, inevitable, ^ 
ineradicable, desirable, and, indeed, essential." 

The above quotation is a supporting statement for the master-teacher. 
Teacher trainees need to be made aware of individual differences through- 
out their teacher preparation and especially in the area of teaching 
reading in the elementary school. As Emmett Betts has said • • .a class 
of stddents exists only in a fool's mind* In each class there is a group 
of individuals with different and varing needs, 2 

Since reading is only one facet of the language arts and is a tool of 
learning and not a subject, then it is essential that the teacher of read- 
ing understands the complex nature of the reading process from the pre- 
school level to the sixth grade. It has also been said that ... where 
there is no frustration, there is no learning . * , 

Many agree that the latter statement is true • • , to a point. But, 
where frustration continues to build from level, vertically to an unsur- 
roountal level, then caustal factors need to be determined and prevention 
rather than cure be significantly evident through - out the child's school 
life. It is a well-established fact that children of any given grade dif- 
fer in reading ability. These differences increase, lock-step grading sy- 
stem, as children progress or are pushed, social promotion system, from 
grade to grade. 

The purpose of this cluster is to help teacher trainees to> 

v Interpret reading achievement test scores of a particular grade leveL 
on a local level and a. national level \ 

- To analyze the range of differences and to plan for differentiated 
instruction through the use, of informal reading inventories 

— To know the limitations and advantages of grouping techniques for 
differentiated reading and to list guidelines for effective groupiig 
procedures. 

- To know the difference, if any, between the terms - Individualized^ 
reading, individual reading instruction, and individual reading in- 
struction, and individualization of reading instruction. 



^■Pred T. Tyler and William A. Brownell, "Facts and Issues: a con- 

cluding Statement," in Nelson B, Henry, ed., Individualizing Instruction 
(Sixty-First Yearbook of the National Society for"*the Study of Education, 
Part I), Chicago 
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- To know techniques for individualized developmental, recreational, 
research, and skill practice in reading. 

• To know the format and requirements for an individualized reading 
program and how the free reading library period can supplement 
specific components of an individualized reading program 

II. Pre- requisite : (1) Successful completion of Psychology 82,83, 

Human Growth and Development or the equivalent. (2) Successful com- 
pletion of reading instruction competencies/tasks module 001.00-005.00. 
(3) Completion, hopefully, or enrolled in Psychology 184, testing and 
Measurements. 

III. Pre-assessment : If you have acquired some of the learning tasks 

included in this unit of the reading module-*, you should make this 
evident to the instructor and plan learning tasks that will be 
more beneficial. 

IV. Posts assessment : 



A. Successful completion of performance tasks related to 
objectives listed in each instructional nodule in the 
cluster. 

B. Satisfactory score on the paper-pencil tests administered 
for this cluster. 

. C. Satisfactory demonstration of specific teaching skills and 
techniques for this cluster. 

V, Specific Obientives: 

The competencies (knowledges and understandings, skills and 
behavior, as well as attitudes and interests, which teacher 
trainees should be able to attain as a result of completing 
this cluster, are reflected in the learning objectives that 
follows. 
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RDG - 006.01 (HSC ) 



Objective ; Teacher trainee iiill be able to demonstrate a knox^leclge of 
and an unclerstaning of standardized reading test scores of 
a particular grade level and determine their levels of 
instruction for differentiated instructions. Analyze the 
range of differences and make a case for different instructions. 

A. List and give addetail description and critical evaluation of 

several types of the following tests: (See O.K, Buros; Ed., 

Reading Tests and Reviews (Highland park, N.J.: Gryhan Press, 1968) 

• 1. Reading readiness tests 

2. Reading Achievement tests 

3. Specialized reading tests 

• pa ^436 Esc. Dolch Basic Sight Word Test 

p. 430 Darrell Analysis of Reading Difficulty 

B. Discuss the criteria for establishing reading levels, (Mimeo- 
graphed sheet given to you prior to this reading duster. 

C. Divide into four groups. Select one representative to discuss 
the testing program and grouping organisation for different 
school systems. Esc. Norfolk, Portsmouth, Chesapeake, Virginia 
Beach, Hampton, etc. Have representative to bring to class for 
discussion the various programs and any forms or files used by 
eaphf system. 

II, Pre- requisite : As stated in the overall objective 

III. Pre- assessment : Same as Post-assessment 



IV. Post-a ssessment 



V, Learning Tasks: 



1 



Successful completion of %he learning task mentioned 
below to the instructor. 



A. Read referenced listed below. 

B. Follow- through on activity A., B., C of Objective I. 

C. Examine a format of a general cumulative folder and a 

reading cumulative folder, (note: a general mimeograph 

form will be given to you) 

D. Participate in group planning and discussion 

E. Review mimedpraph sheet titled: 

Check for. correct title skills in Word Recognition and 
Comprehension 

P, List teacher guidelines for Adapting Instruction to Indiv 
vidual Differences. Dallmann - p. 39 
G. Review the following films: 

1. "Why Can*t Jimmy Read?’* (Syracuse; University, 16 min.) 
Zt "Guiding theGrowth of Children •” (McGraw Hill, 17 min.) 
3. Use film evaluation sheet for recording response. 

VI. Reading for information: 
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These books, films and tests will provide you with basic 
information needed to perform the above learning tasks: 

A . R eading for Information 

Karris, Albert J., and Edward R. Sipay, Effective Teaching of 
Reading, Principles and Strategies. IJew York: Harcourt 

Brace Jovanovich, Inc., 1071. Chapter 9 

Betts, Emmett A., "What About Individual Differences in 
Reading? 1 "The ABC, Language Arts Bulletin, New York: 

American Boo!: Company, 1957. 

B. Reading Tests 

Buros, 0,::., Ed., Reading Tests and Reviews. New Jersey; 1 
Gryphon Pyess, I960. (Detailed descriptions and evaluations - 
of psychological tests may be found in the si s Mental Measure- 
ment Yearboolcs published by Gryphon Press and edited by Buros) 
The Gryphon Press, Highland Park, N.J. 08904. 

SRA Achievement Series : Reading by Louis P, Thorpe et al. 

(Science Research Associated, IrC. 259 E, Brie Street, 

Chicago, 111. 50611) 

* * 

McCullough, Constance II. "Meeting Individual Needs by 
Grouping for Reading." Massachusetts: Ginn and Company, 

Publishers, Bulletin No* 19. pp. 4-5 

Peabody Picture Vocabulary Test . 

(Individually administered verbal intelligence test. American 
Guidance Service, Inc., Circle Pines, Ilinri. 55014.) 

C. Films : 

1. "Why can't Jimmy Read?" (Syracuse University, 16 min.) 

2. "Guiding the Growth of Children" (McGraw-Hill, 17 min.) 

"Providing for. Individual Differences* Iowa State 
Teachers College, 23 min.) 
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Reading - 007.00 (NSC) 

Component*. Reading Difficulties and Their Treatment 
I. Rationale and Major Objectives: 

" A tried and true principle in education is to 
start where the learner is." 

—Author unknown 

There is much conserned on the part of educators, psychologists, 
various medical professions and the teaching profession that many 
so-called, normal children are not achieving nntheir learning expec- 
tancy level. The above quotation has much significance. With the 
lock-step graded system employed, teachers are caught up in a 
web of what to do with thtrty-five children needing individual atten- 
tion. 

Attention is being given and directed toward what is considered 
poor or non-readers. There is an abundant of research concerning 
learning and reading disabilities. Teacher trainees will need to 
be knowledgeable enough to modify knov/n diagnostic and remedial 
techniques to better serve the human child v/ho needs help. 

Teacher trainees should know something about the act of reading, 
the process of learning (a prerequisite) different types of procedures, 
techniques, of remediation so that proper approach can be taken in 
analyzing and overcoming the reading needs of the particular child 
being helped. This cluster will attempt to give the trainee an ex- 
posure to the rdg. needs of children and the necessary techniques/* 
materials which may aid in helping the child to develop to his full- 
est reading capacity. 

1. Schnepf, Virginia and Odessa Meyer. Improving Your Reading 
Program . New York: The Macmillan Company, 1971. 

Specific Objectives 00?. 01 











II. Pre-requisite: Successful completion of module 006.01. 04. 



III, Pre-assesment : Same as post-assesment listed below. 

IV. Past-assessment: Satisfactory completion and evidence as 

to the attainment of the objective as determined by student 
evaluation and instructor varificatiori. . 

Paper & pencil test 

Individual and group projects 

V. Learning Tasks : See Reading for Information bibliography 

A. Define the following terms: Required (Harris PP. 11-12,) 

1. .Reading retardation 

2. Reading disability 

3» Reading deficiency 
4. Underachiever in reading 
5» Alexia 
6. Dyslexia 

?. Congential word blindness 
8, Primary and Secondary Reading Disability 
9* .Specific Language Disability 
10. Psychoneurological Learning Disability 

B. Make a check list of the following causes of reading 
difficulties among children: 

1. Ability 

2* Vision 

3* Hearing and other physical handicaps 
4. Lateral dominance 
5* Emotional disturbances 
6. Social Disturbances 

C. Obtain estimates from different sources of the percentage 
of reading cases in which there is emotional involvement, 



then discuss the possible reasons for such marked differences. 

D. Make a chart showing common elements and diffrences in emphasis 
in the processes of identification, appraisal * diagnosis, and 
evaluation. 

E. Make a check list for recording observation in the classroom. 
Ruth Strang's text (See bibliography &s an excellent source. 

PP. 50-55, 82-86), 

F. Fill out for yourself the questionnaire on indications of visual 
difficulties. Use whatever screening instrument is available 

to make a record of your visual efficiency. Compare the results 
of the visual screening test. with the questionnaire and with an 
. ophthalmalgical - examination, if the screening test shows that 
one is needed, 

G. Send for information on vision testing available from the 
National Committee for the Preventionsof Blindness, the National 
Foundation for the Blind, or other similar associations. 

H. It has been said that a child's eyes continues to develop until 
age ten. Check with an o.ptometrist to prive that this state- 
ment is true. V/hat implications will your findings have for 
the teacher of children? 

Reading for Information 

Harris, Albert J. Hoy; to Increase Reading Ability. New York: 
David McKay Company, Inc., 5th Ed., 1970. PP. 11, 200-273. 

Wilson, Robert M. Diagnostic and Remedial Reading for Classroom 
and Clinic . Ohio: Charles E. Merrill Books, Inc. PP. 18,19,47 

* ^8, 50,71,79,82, 

Strang, Ruth. Diagnostic Teaching of Reading. New York: McGraw 
Hill Book Company, PP. 8-27. 
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I. Objective 1 The teacher trainee at the completion of this cluster 

unit will be able to plan in writing an individualized 
reading program within a classroom or incorporate 
unique elements of the program into a basic reading 
program through the use of a wide-variety and sources 
of self-selection materials and teacher-pupil con- 
ferences. 

II. Pre-requisites Satisfactory completion of clusters 006.01,02 with 

special references to learning Tasks "G", 006.02* 

III. Pre-assesment : Same as post-assesment listed below with the ex- 

ception of the Learning Tasks of ,, G"-006.02. 

IV. Post- Assessment s Satisfactory completion and evidence as to the 

attainment of objective by student evaluation and 
the instructor. 

Paper-pencil written test. 

V. Learning Tasks: Complete some of the following tasks as necessary 

to achieve the objective. Note tasks that are optional 
and those required for successful completion of this 
objective. 

A. Define individualized reading (Required.) Ins an organiza^’- 

tional device for teaching children to read through 
materials chosen through self-selection activities.) 

B. The 1964 . Yearbook oF t he Association of Supervision and 
Curriculum Development contains the following description 
of individualizations 

Individualization of teaching is, under the best of condi- 
tions, a difficult, easily misinderstooc 1 function... In- 
dividualization of teaching goes beyond the content of 

9 the curriculum and beyond standardized instruction. Cer- 

tainly it goes beyond routine academic achievement, for 
individualization gives personal relevance to experiences 
which the individual 'learner shares with the other members 
of his group* Do you agree or disagree with the latter 
statement. Express your opinion in writing using authentic 
stated references. 

C. "Seeking, self-selection , and pacing "usually describes 

individualized develommental reading. Describe in writing 
a typical program in the middle grades in terms of the 
following headings: (Required) 

1. Class size 

2. Time Necessary 



o 
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3» Books Needed 

4. Record Keeping 

5. Independent Activities 

6. Group Activities 

7. Scheduling Conferences 

8. Teaching Skills 

9. Evaluation Procedures 



C. "Seeking, self-selection, and pacing "usually describes 
individualized developmental reading. Describe in 
writing a typical program in the middle grades in terms 
of the following headings* (Required) 

1. Class size 

2. Time necessary 

3 . Books needed 

Harris Record Keening 

op. 107-108 

book 5» Independent Activities 

' 6. Group Activities 

7. Scheduling Congerences 

8. Teaching Skills 

9» Evaluation Procedures 



1. Robert M, Wilson and Maryanne Hall. Reading and the Elem- 
tarv School Child . Theory and Practice for Teachers. 

New Yorks Van Nostrand Re inhold company, 1972* P.265 

D. Discuss the differences, if any, between "Indivi- 
dualized Recreational Reading" and the "free-reeding 
periods in a typical graded classroom. Interview 
several local teachers on the primary and intermediate 
grade levels. Have them to duscuss their recreational 
or free-reading periods. Visit several schools in 
different communities and compare their programs. 

What changes would you make as a teacher to make full- 
effective-utilization of this important part of the 
reading program? 
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B. Devise a questionnaire for help in determining what 
books to recommend to an individual who is asked, 
either orally or in writing, the questions you have 
formulated. Indicate the grade level for which you 
have planned the instrument. 

F. How might you proceed in guiding a child so that he 
will develop more refined tastes in his reading? 

G. Outline a year's program for any one grade to follow 
in trying to interest boys and. girls in worthwhile 
reading. 

H. Consult a professional bdok on literature for child- 
ren and Books by May, Arbuthnot or A Teacher* s Guide 
to.. Children* s Books by Nancy Larrick, for suggested 
readings for boys and girls in any ohe area of the 
content subjects. 



I. Describe the nature of the following* 

Individualized. Research Reading 
Harris Individu lized Skills Practice 

P.105 



J. Is there a mark difference between the two? If so, how 
would you as -a teacher schedule the two in your program 
schedule to facilitate learning? 



t?2 



K. "The teacher must be concerned with the past and future 
with the vertical aspects of a child's reading develop-. 

Karlin merit.... "Explain how a reading curriculum founded upon 

P» 37 this principle differs from one which stresses reading 

achievement grade by grade. 

L. Review the filmi "Individualizing Reading in the Class- 
room." Teachers College Press, Columbia University, 1957# 
color. 20 min. 



M. Review some of the films for boys and girls that provide 
background information and for the development of skills. 
Some examples of series are as follows* , 



3 D&llmann 
Resource 
j- • Section 

L 



- Encyclopedia Britannica Films 

- Oscar S. Causey and published by Ronald Press, 1958* 
The film reader is an attractive thirty-six page 

book closely correlated, with the film. 

- Harper and Row, Publishers 
D.C. Heath and Company 
Coronet Films 
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Do liman 
p.49 



N. What are ways in which the teacher can encourage boys 
and girls to make use of methods of discovery? How 
can teachers use strategies encouraging inquiry on the 
part of the boys and girls? 



0. Interview an elementary school teacher and ask how he 
individualizes instruction. Discuss your written com- 
ments in class. 



P. Observe a lesson being taught to a group of children. 
List the ways in which you might be able to provide 
Wilson more individual attention to children if you were * » 

p. 285 teaching that lesson; If you can list none, then 

list the ways in which the teacher individualized his 
teaching. 



Karlito 
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Q. What administrative devices might schools and teachers 
adopt as aids in individualizing reading isstruction? 

W hat criteria could be used to judge the effectiveness 
of such measures.? 



R. What are some problems associated with individualized 
reading that teachers should be aware of? With grouping 
plans? 

S. " Hardware" is not nearly as important as "Software" in 
efforts to individualize reading instruction. Explain. 

T. Use a check list for abservation in the classroom. Strong, 1 
Ruth . 



VI. Reading for Information* 

Kaluger, George and. Clifford J. Kolson. Reading and Learning 
Disabilities . Ohio s Charles E. Merrill Publishing Company. 
P.429 

Y/ilson, Robert M. and Maryanne Hall. Reading and the Elemen- 
tary School Child. Theory and Proactice for Teachers. New 
York* Van Nostrand Reinhold Company, 1972. 

Harris, Albert J. How to Increase Reading Ability. New Yorks 
David McKay Company, Inc., 19?0-ppl05-108. 

Sartain, Harry V/., "The Place of Individualized Reading in 
a well Planned Program. Boston: Ginn and Company, Publishers, 
No. 28. PP1-7. 

Strang, Ruth, Diagnostic Teaching of Reading; . New York: 
McGraw-Hill Book Company, ?P 50-55* 

VII. Films 



" Individualizing Reading in the Classroom". Teachers 
College Press Columbia University, New York,N.Y. 1002?» 
1957# color. 20 min. 




See- 



VIII, Recordings: 

" Enrichment Records#" accompany Landmark Books by 
Random House (Recordings & Filmstrips )i 

" National Council of Teachers of English" Distributed 
by Golden Records# 
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I, Objective! The teacher trainee at the completion o.f the cluster units 
006,03, 04, will be able to observe a regular classroom teacher and 
students utilizing the individualized. reading approach arid describe 
procedures and practices which are used or could be used to make 
. individualized reading an effective instructional technique, 

II* Pre-requisite i satisfactory completion of clusters 006,01-33# 

III* Pre-assessmenti Same as post-assessment listed below, 

IV, Post assessment: satisfactory completion and evidence in writing as 

to the attainment of the above specific objective by student- 
evaluation and the instructor, 

V* learning Tasks! 

A, Observe a classroom teacher and students in a public school where 
the individualized reading approach is being used, 

* B, Interview public school teachers reading consultants, and college 
teachers of reading as to their opinions of the effectiveness of 
using the individualized reading approach with primary and inter- 
mediate children. Note advantages and disadvantage of utilization 
of the method in any one school system,' 

C, Ask a public school system reading consultant to discuss a typical 
reading profile of a class and the feasibility of using the individ- 

. ualized redding. approach, 

D, Read many reference on the individualized reading approach. List 

, advantages and disadvantages expressed by many specialized exponents 
in the field of reading, 

E, Make a tentative plan for using the individualized reading ap- 
proach as a supplement to the free-re ding periods scheduled 

, in the public schools * 

P. Do some research on the qualifications of school libraries. 

What are the state’s requirements, if any? Write to the 
. State’s Department of Education, library Branch, On the basis 
of your local, state, and national research of trained libraries, 
do you feel that the classroom teacher could do much more in 
facilitating learning through the recreational reading of her 
program? 

6, Some trainees often satisfactory completion of teachers educa- 
tion requirements have gone into school systems using a pilot 
program in individualized reading. In your interview with the 
curriculum, officials, how would you describe your procedures 
and practices that would be utilized in an effective individu- 
alized reading program? make a plan for this approach. Review 
, cluster units 006-01— 006,04, 

1 * . 

H, Write to the U,3, Office of Education and other sources for current 
research materials on the individualized reading approach. 



~ ’ Reading for Information s Use sources indicated in previous units of this 
cluster. Add others as a result of. your research, Share these find- 
ings with classmates and the instructor. 



Doll, Ronald D,, ed. Individualizing Instruction , Washington', D.C, : 
Association for Supervision and curriculum Development, 1964, 

Heilman, Arthur Ii», Principles and Practices of Teaching Reading , 
Columbus i Charles E, ilerrill, 196?, a 
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I. 



Objective: Teacher Trainee after completion of Cluster 006*00 

will be able to analyze the school record and other 
sources of information to determine a child's possi- 
ble reading difficulties. 



II. 



Pre-requisite: Completion of clusters 006.00 and "A" of Cluster 

007 . 00 . 



III. 

IV. 



Pre-Assessment : Same as post-assessment listed below. 
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Post-Assesment: Satisfactory completion and evidence as to the 

objective as determine by student evaluation and 
instructor varification. 



V. Learning Tasts 



A. 



Construct an individual reading inventory using para- 
graphs from books you will expect pupils in their 
elementary school classes to read. Select reading 
levels according to the criteria given to you in mimeo- 
graph form. 



B. 



How might the individual reading inventory be adapted 
for use by classroom teachers? When would they have 
time to give it to each pupil individually? How could 
they secure sufficient privacy? 



C. 



What should a teacher do with a fourth-grade pupil 
who reads silently with adequate comprehension but 
makes many errors in pronunciation when reading orally? 



D. 



Review Unit 007.00.1 for probable cause (s) of reading 
difficulties and make suggestions for remedial proce- 
dures and materials* 



1. 



Read a number of different kinds of cases 1 
first note the diagnostic information 
available 1 then formulate your own hypothesis 
and recommendations for treatment, and 
finally read the case as it was actually 
carried out. 



2. 



Participate in a case conference on a read- 
ing problem involving an exchange of infor- 
mation and ideas among the various partici- 
pants • 



Make a cumulative reading record that you 
can use in your school situation. 



Reading for Information 



Strang, Ruth. Diagnostic Teaching of Reading . 
Hill Book Company, 1969. Chapter 13 & 14. 



New York: McGraw- 
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